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Executive summary  \ 1

This report documents the outcome of a process 
that started in  when the o onwealth 
Secretariat initiated a consultative and participatory 

rocess to de elo  a road an o onwealth 
Standards Framework for Teachers and School 

eaders to ser e as a uide to countries in de nin  
the asic re uire ents related to nowled e  

eda o ical s ills and ersonal attri utes o  
teachers and school leaders  ollowin  e tensi e 
consultation, the PSF standards framework 
was a reed to in  and u lished in  

o onwealth ecretariat  he ra ewor  
includes a set o  ethodolo ical uidelines or the 
development and implementation of professional 
standards for individual countries.

The PSF standards framework sets out to (ibid., p. 3):

 lay the oundation or de elo in  or enhancin  
re ser ice  in ser ice and continuin  

professional development;

 assist teachers with sel assess ent o  their 
competencies, on the basis of which they can 
de elo  their learnin  and trainin  lans to 
consolidate their ro essional uali cations

 lay the oundation or onitorin  and 
e aluatin  teachers  ro essional rowth and 
learnin

 su ort the lannin  de loy ent and 
utilisation of teachers and school leaders; and

• act as the basis on which to propose policies 
towards a co etent uali ed teachin  orce

 ey reco endation a reed to with the 
completion of the PSF standards framework was 
to include the  alidation o  the standards throu h 

ilots in the identi ed countries  i id    t 
this oint it was also stron ly e hasised that the 
developmental nature of the standards should be 
kept in mind.

In line with this recommendation, the 
o onwealth ecretariat co issioned 

researchers to work with South Africa, Mauritius, 

Swaziland, Botswana, Samoa, Kenya and Maldives 
to conduct a validation exercise. Jamaica was 
identi ed as a control country since it had already 

ade considera le ro ress in de elo in  its 
own national standards. The exercise took place 
between November 2014 and September 2015 
and the ndin s which are intended to uide the 
development of standards in individual countries 
are presented in this report. An online workshop 
or sharin  nowled e  e eriences and lessons 

drawn from the development and implementation 
of national standards was held between 7 and 

 e te er  usin  the o onwealth 
onnects lat or

his alidation study shows that  y and lar e  
the an o onwealth ro essional tandards 
Framework for Teachers and School Leaders has 
been useful to the countries involved and has, to 
so e de ree  addressed the o ecti es outlined 
above. It was found that except for Botswana, 
Maldives and Mauritius, countries appear to be in 
the initial sta es o  interro atin  the ra ewor  
Some countries, such as Swaziland and Samoa, 
also re uire nancial su ort to ta e the rocess 
orward  olicy a ers ha e shown stron  

co it ent to artici atin  in the de elo ent o  
the ra ewor  t a ears that the o onwealth 

rocess has had an i ortant catalytic e ect on the 
development of national standards and certainly 
on the e tent to which olicy a ers ha e een 
made aware of the importance and potential of 
professional standards.

Overall, it was found that the standards have 
helped teachers and school leaders to identify their 
stren ths and areas in which urther de elo ent 
is re uired  heir sel e aluation  althou h 
conducted as a part of the validation exercise, 
has shown that the standards have the potential 
to be used as a tool to assist all educators1 in 
assessin  their co etencies  ena lin  educators 
to de elo  their own learnin  and trainin  lans to 
consolidate their ro essional uali cations  t was 

Executive summary

  lthou h the word teacher  is re erred in this re ort  oth educator  and teacher  are used to e consistent with the ariation 
across literature included in the study.



2 \ an o onwealth tandards ra ewor  or eachers and chool eaders

clear from responses received from academics 
that academic institutions in the countries have 
en a ed di erently with the an o onwealth 
Professional Standards Framework. While some 
institutions ha e had the o ortunity to en a e 
with the PSF standards framework, others in the 
same country have not.

he alidation e ercise con r ed that the 
o onwealth tandards ra ewor  has the 

potential to provide a useful basis for countries 
de elo in  national standards or teachers and 
school leaders. It was also starkly evident that 
awareness of the framework is limited mainly to a 
s all rou  o  olicy a ers who were in ol ed 
in the consultations that too  lace durin  the 
development of the standards.



Introductory comments \ 3

This validation report is the outcome of a process 
that started in  when the o onwealth 
Secretariat initiated a consultative and participatory 

rocess to de elo  a road an o onwealth 
Standards Framework for Teachers and School 

eaders  he o ecti e o  the rocess has een to 
uide countries in de nin  the asic re uire ents 

related to nowled e  eda o ical s ills and 
personal attributes of teachers and school leaders. 

ollowin  e tensi e consultation  the standards 
ra ewor  was a reed to in  and u lished 

in  o onwealth ecretariat  he 
u lication included a set o  ethodolo ical 
uidelines or countries to use when de elo in  and 

i le entin  their own ro essional standards or 
teachers and school leaders.

Overall, the standards framework set out to achieve 
the ollowin  i id   

• lay the oundation or de elo in  or enhancin  
re ser ice  in ser ice and continuin  

professional development;

• assist teachers in sel assessin  their 
competencies, on the basis of which they can 
de elo  their learnin  and trainin  lans to 
consolidate their ro essional uali cations

 lay the oundation or onitorin  and e aluatin  
teachers  ro essional rowth and learnin

 su ort the lannin  de loy ent and utilisation 
of teachers and school leaders; and

• act as the basis on which to propose policies 
towards a co etent uali ed teachin  orce

 ey reco endation a reed to with the 
completion of the standards framework was to 
include the  alidation o  the standards throu h 
ilots in the identi ed countries  i id    t 

this oint it was also stron ly e hasised that the 
developmental nature of the standards should be 
kept in mind.

The proposed validation exercise took place 
between November 2014 and September 

 when the o onwealth ecretariat 
commissioned researchers to work with South 
Africa, Mauritius, Swaziland, Botswana, Samoa, 

enya and aldi es  a aica was identi ed as 
a control country because it had already made 
considera le ro ress towards de elo in  its own 
professional standards on a national level. The 

ndin s o  the alidation resented in this re ort are 
intended to uide the de elo ent o  standards 
in individual countries. An online workshop for 

nowled e sharin  and e erience e chan e 
re ardin  lessons drawn ro  the de elo ent 
and implementation of national standards was 
held etween  and  e te er  usin  the 

o onwealth onnects lat or  he online 
workshop also served as an opportunity for a peer 
review process of the draft validation report.

he re ort consists o  the ollowin  sections

• Involvement of countries in the standards 
ra ewor   a rie  su ary o  the ran e o  

countries involved in the development and 
validation of the framework.

 e ections on the or  and ur ose o  
professional standards for teachers – a 
concise overview of the standards framework, 
supplemented by recent literature. This section 
should be read with the more extensive review 

re iously conducted see o onwealth 
Secretariat 2014).

• Validation approach – an overview of the key 
ste s ta en durin  the alidation e ercise  
includin  the use o  a aica as a control 
country.

 indin s o  the alidation  detailed account o  
the ey ndin s

 oncludin  co ents and uture 
recommendations.

1 Introductory comments
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The development of the PSF standards 
framework draws on extensive work facilitated 

y the o onwealth ecretariat  includin  two 
workshops, one held in southern Africa (Mauritius, 
20–24 June 2011)2 and one in the outh aci c 
(Samoa, 28 May to 1 June 2012)3  he ain oal 
o  the wor sho s was to re iew artici atin  
countries  current ractices and e eriences 
with re ard to ro essional standards or school 
leaders and teachers  with a iew to de elo in  a 

ethodolo ical ra ewor  that can e a lied in 
the roader o onwealth conte t   arallel 

rocess too  lace in the ari ean re ion  dri en 
y the ari ean o unity  ouncil 

for Human and Social Development and supported 
y the o onwealth ecretariat  his rocess 

ocused on  a on  other atters  the de elo ent 
o  re ional acade ic and ro essional standards 
for teachers, as well as the establishment of a 

 ouncil or eachin  and eacher 
Education.

n inter re ional wor sho  was su se uently 
held in South Africa (27–30 May 2013)4 where 
the wor  done in the rican  sia aci c and 

ari ean re ions was re isited  he outco e o  
the deli erations was the ado tion o  the an

o onwealth tandards ra ewor  or eachers 
and chool eaders o onwealth ecretariat 

 a uidin  ra ewor  or o onwealth
affiliated countries in the rocess o  de elo in  their 
own professional standards.

This report presents the outcomes of the validation 
exercise conducted in Samoa, Mauritius, South 
Africa, Maldives, Swaziland, Botswana and Lesotho5. 

The report includes an examination of, and 
co arison etween  the di erent understandin s 
of professional standards for teachers and school 
leaders. It further captures the successes and 
challen es each country aced in de elo in  and 
i le entin  its standards  s noted a o e  
Jamaica served as a control country to test and 

eri y the instru ents to e used durin  the 
validation exercise.

2 Involvement of countries in the 
Pan-Commonwealth Professional 
Standards Framework

  artici atin  countries ro  southern rica and one ro  sia were otswana  esotho  aldi es  auritius  o a i ue  
Namibia, Rwanda, Seychelles, Sierra Leone, Swaziland and The Gambia.

  artici atin  countries ro  the outh aci c were iri ati  a ua ew uinea  a oa  olo on slands  on a  u alu and 
Vanuatu.

  artici atin  countries were otswana  a aica  esotho  aldi es  auritius  o a i ue  eychelles  outh rica  wa iland  
and rinidad and o a o

  esotho was not in the ori inal sa le o  artici atin  countries ut was in ited to artici ate as a re lace ent or enya



rie  re ections on the or  and ur ose o  ro essional standards or teachers  \ 5

Research has helped to establish the broad 
consensus that teacher quality is one of the most 
i ortant in school actors in uencin  student 
achievement (Sachs 2003, p. 175). Internationally, 
education syste s are de elo in  ro essional 
standards or teachers to assist in attractin  
de elo in  reco nisin  and retainin  teachers o  
a hi h uality  ccordin  to achs    
professional standards for teachers are developed 
to uide ro essional learnin  ractice and 
en a e ent and they acilitate the i ro e ent 
of teacher quality and contribute positively to 
the u lic standin  o  the ro ession  he ey 
ele ents o  uality teachin  are ore rounded 
when professional standards are developed and 
they articulate what teachers are expected to 
know and be able to do at the various levels of their 
career aths

Professional standards are also viewed as a way 
o  re ulatin  the ro ession while ur ortin  to 
improve quality (Gannon 2012, p. 60). Where 
standards are e licit and s eci c  they ro ide 
a set o  descri tors a ainst which teachin  

er or ance can e e aluated  there y ro idin  
ca acity or uidin  and containin  teachers   ey 
caution in this re ard is the ossi ility o  e idence 

ein  a ricated to eet the re uire ents in direct 
contradiction of the purpose of the standards: to 
enhance the ro essionalisation o  teachin  y 
treatin  teachers as s illed e erts  rather than 
supervised workers.

t is e ident that the issue o  ro essional teachin  
standards has enerated considera le interest ro  

arious uarters and that this interest hin es on the 
ro ision o  ood uality teachin  and learnin  he 

well nown c insey re ort  e hasises 
that ‘no education system exceeds the quality 
o  its teachers  affir in  the assertion that the 

uality o  a country s teachers re ects the uality 
o  a country s education syste  us ands  
howe er  ta es issue with this oint  ar uin  that 
the ost i ortant school related actor in u il 
learnin  is not teachers the sel es  ut teachin  

is ar u ent is that all teachers can teach oth 
well and adly  e en ood teachers teach ost 
lessons well and some lessons not as well, while 
those teachers who are stru lin  are also a le to 
teach a successful lesson on occasion. This shift 
ro  teachers to teachin  in ol es ocusin  on 

the dri ers o  uality teachin  which  he ar ues  are 
co itted teachers  ri orous su ect nowled e 
and nowled e o  e ecti e eda o y

ee y and allie in o onwealth ecretariat 
   aintain that with the ra id ro ress in 

the development of education systems, countries 
are confronted with the need to sustain increased 

uantitati e achie e ents e  increased school 
enrol ents  while i ro in  the uality o  teachin  
and learnin  aintainin  this alance etween 

uantity and uality in the schoolin  en iron ent 
depends on the extent to which teachers and their 
su er isors are su orted y ena lin  syste s 
and structures which e ecti ely acilitate the 
teachin  and learnin  rocesses  or the rocesses 
o  teachin  and learnin  to succeed  certain 
transformative structures are required. These 
structures are  re  and in ser ice teacher trainin  

ro ra es  rele ant curriculu  state ents o  
the professional skills and competencies that are 
re uired in the classroo  and  rele ant su ortin  
learnin  aterials such as teachers  uides and 
other resources aterials that constitute asic 
conditions for quality improvement.

n ursuin  the ideal o  ood uality education 
throu h co etent teacher cohorts  o ern ents  
throu h their inistries o  education and other 
re ulatory structures  ha e ta en the route o  
de elo in  ro essional standards or teachers  
school leaders and  in so e cases  su ect leaders  
The approaches taken vary from one context to the 
next.

e elo in  ro essional standards  it has een 
ar ued  is a way o  ro otin  ood uality 
education, as standards establish benchmarks 
or teachers  as irational oals in their classroo  

practice. While most public schools have limited 

3	 Brief	reflections	on	the	form	and	
purpose of professional standards for 
teachers
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control o er the uality o  new teachers enterin  the 
education system, principals and school leaders are 
important interpreters of professional standards. 
n this re ard  rudno  et al   ar ue that 

there is a need for teachers to involve themselves 
in the standards eneratin  rocess  his iew 
is supported by Louden (2000), who notes that 
the development of professional standards for 
teachers is often based on the broad educational 

oals o  the state which enco ass co etencies  
eneric s ills  deconte tualised er or ance 

and assess ent  e ar ues that ro essional 
standards should be ‘brief, transparent, specialised, 
conte tualised  ocused on teachin  and learnin  
and atched y stron  assess ent    

n su ary  the ollowin  oints need to e ta en 
into account when re ectin  on the or  and 
purpose of professional standards:

 here is a stron  international o e towards 
professional standards for teachers.

• Professional standards can be used to 
re ulate the ro ession  while also contri utin  
to i ro in  the uality o  teachers and  
i ortantly  o  teachin

 na lin  structures and syste s to e ecti ely 
acilitate the teachin  and learnin  rocesses 

remain important.

• It is important to involve teachers in the 
development of professional standards.



he an o onwealth tandards ra ewor  
or eachers and chool eaders consists o  e 

cate ories o  ro essional standards

 ro essional nowled e  ha e the re uired 
nowled e o  the curriculu  the su ect 

atter  the learner  the teachin  ractice  
the education related le islation  ethods 
of communication and how to teach in a 
chan in  world

PSP Professional skills and practice – possess 
the necessary skills and practices whereby 
teachers can become professional and 
competent educators who can also 
co unicate e ecti ely with others

PEVA Professional ethics, values and attributes 
– demonstrate positive values, attitudes 
and behaviour, responsibility for and 
understandin  o  their ro essional duties 
and awareness of the statutory framework 
within which teachers function.

 ro essional leadershi  co unity and 
relationships – demonstrate ability to work 
colla orati ely with collea ues  co unities 
and stakeholders to create conducive 
learnin  en iron ents and to ro ide 
e ecti e co unication

 ro essional learnin   artici ate in a 
wide ran e o  continuin  ro essional 

de elo ent  acti ities  ursuin  
o ortunities to row ro essionally and 
to enhance the teachin  and learnin  

rocess  reco nisin  the interde endence 
o  teachers  learnin  and students  learnin  
and en a in  in a continuu  o  ro essional 

rowth to i ro e teachin  ractice

ach o  the cate ories is urther descri ed in ter s 
o  s eci c standards and their associated le el 
descri tors across the ollowin  le els

 initial  or newly uali ed teachers with li ited 
experience, as well as more experienced 
teachers with limited professional development;

 ro cient  or uali ed teachers who are a le to 
demonstrate professional skills and attributes;

 distin uished  or uali ed teachers who 
are able to demonstrate advanced levels of 
professional ethics, values and leadership as well 
as their own ro essional learnin

Table 1 provides an indicative overview of the 
professional standards that carry the most 
e hasis across the di erent le els o  ro ciency

he standards are ased on the ollowin  ey 
considerations:

irstly  reco nition o  two de ates relatin  to 
professional standards: namely ‘conditions of 
ser ice  and ro essional  he ro inence o  

Synopsis of the standards framework  \ 7

4 Synopsis of the Pan-
Commonwealth Professional 
Standards Framework

Category of professional standard Initial Proficient Distinguished

re ser ice ro essional nowled e *** ** *

n ser ice Professional skills and practices ** *** **

Professional ethics, values and 
attributes

** ** ***

Professional leadership, community 
and relationships

* ** ***

ro essional learnin * ** ***

ey   hi h e hasis   oderate e hasis   less e hasis

Table 1. Professional standards and levels of proficiency
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each o  the de ates di ers ro  country to country 
and also ro  re ion to re ion  n i ortant 
consideration for the advancement of professional 
standards is that the conditions o  ser ice  de ate 
should not predominate, as it limits the ability of 
sta eholders to en a e in hi her le el ro essional 
debates which shape the basis of professional 
standards.

econdly  ini u  teacher uali cations 
should be considered. There are two aspects to 

uali cations   uali cations are a rere uisite 
determined by conditions of service which 
are overseen by the employers of teachers 
(in both the public and private sectors), with 
stron  in ol e ent o  teacher unions  and  

uali cations unction as ro essional standards 
which are overseen by professional councils and 
also  increasin ly  as the de ates entioned a o e 
shi t towards the ro essional as ects o  teachin  
with the involvement of teacher unions. Extensive 
research into the comparability of initial teacher 

uali cations across o onwealth countries was 
conducted y the o onwealth ecretariat in 

 o onwealth ecretariat 

Thirdly, there is a clear need for improved 
quality assurance across several components 
of professional development to ensure that 
acce ta le standards are ein  aintained  hese 
include initial teacher education ro isionin  
induction  entorin  in ser ice trainin  and  
This aspect is not well researched across the 

o onwealth

Finally, the standards framework is based on a 
consideration of the unique cultural contexts of 
countries and re ions  his re uires that a road 
ra ewor  such as or the o onwealth  

should be developed in a manner that allows 
conte tualisation within countries and re ions  
An important component of the validation 
process was to determine the extent to 
which the standards framework allowed such 
conte tualisation to ta e lace  i ure  illustrates 
the di erent le els o  eneralisation at national  
re ional and an o onwealth le els

Figure 1. Levels of contextualisation of professional standards

o onwealth ra ewor

e ional standards

ountry standards

Broad

er archin eci c onte tual

e ional  
focus



he o onwealth ecretariat outlined the ter s 
of reference for the validation exercise as follows:

 alidate the an o onwealth ra ewor  or 
Professional Standards for Teachers and School 
Leaders in the selected countries, namely South 
Africa, Mauritius, Swaziland, Botswana, Samoa, 
Kenya and Maldives;

 de elo  e aluation instru ents tools or use 
durin  the ilot

• provide online technical assistance to countries 
that re uire assistance to de elo  their country
s eci c teachers  standards

 e aluate the use ulness o  the an
o onwealth ra ewor  or ro essional 

Standards for Teachers and School Leaders in 
countries de elo in  their own ro essional 
standards;

 assist countries  where necessary  in unloc in  
challen es which are within the do ain o  
control of consultants;

• monitor and evaluate the entire process in each 
pilot country; and

 or anise and acilitate a eetin  in outh rica 
or nowled e sharin  and e erience e chan e 

on lessons drawn from the development and 
implementation of national standards.

he ro ect tea  co rised the outh 
rican uali cations uthority  as the 

ro ect consultants re ortin  directly to the 
o onwealth ecretariat and  ducation 
er ices  as the ro ect i le entin  a ency

he e ercise e an with a docu ent re iew in 
order to de elo  an understandin  o  what is 
e ected o  the countries i le entin  the 

an o onwealth  or ali nin  the  to their 
own practices; the contextual factors that have an 
impact on the implementation of the standards 
in each country olicy i erati es  other uidin  
documents, the stakeholders and how they 
contribute); and what is required to conduct 
the alidation e ercise e ecti ely e  de nin  
indicators for validation, inclusion of stakeholders, 

implementation at various levels in the education 
structure). The review familiarised the team with 
e istin  in or ation on de elo in  ro essional 
standards for teachers, particularly the reports 

roduced durin  earlier consultati e wor sho s 
and resolutions ta en at the on erence o  

o onwealth ducation inisters on the 
quality of teachers and the professionalisation of 
teachin

Questionnaires were developed for the four 
cate ories o  sta eholders

 olicy a ers  that is  o ern ent officials in 
ministries of education who are tasked with 
the responsibility of teacher education and 
development. Academics in institutions of 
hi her learnin  or colle es o  teacher trainin  
such as deans o  colle es aculties schools o  
education were clustered under this cate ory

2. Institutions that focus on quality assurance and 
certi cation o  teachers  such as councils or 
hi her education  eacher trade unions were 
clustered under this cate ory

3. School teachers.

 eads o  de art ent and or school leaders or 
principals.

he indicators contained in the o onwealth 
Standards Framework were used as a measure 
in the instruments for validation purposes and to 

a e scorin  consistent

The Jamaican participant, Dr Winsome Gordon, the 
hie  erations fficer o  the a aica eachin  
ouncil  con r ed her artici ation as the erson 

res onsi le or o erseein  the i le entation o  
professional standards. The pilot was conducted 
with a aica in arch  throu h the office o  
Dr Gordon. In April 2015, the completed control 
site questionnaires were collected, analysed 
and revised before the validation of professional 
standards in the selected countries (South Africa, 
Kenya, Botswana, Swaziland, Maldives, Mauritius and 
Samoa) could proceed.

 contact list was enerated usin  lists o  
participants in previous workshops (Mauritius, 20–24 

Validation approach  \ 9

5 Validation approach
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June 20116, and Samoa, 28 May to 1 June 20127). 
However, in some instances, because individuals 
had chan ed o s  the official artici ants were no 
lon er re resentati es or their countries  ee in  
re lace ents was a challen e to the continuity o  
this ro ect ut e orts were ade to nd rele ant 
officials  ountry re resentati es were contacted 
throu h a letter o  introduction endorsin   as the 
ser ice ro ider assi ned to conduct the e ercise

The instructions to the country representatives 
were to select a sample of participants for the 
exercise as follows:

 olicy a ers ro  the inistry o  education 
res onsi le or teacher trainin   as any 
as they dee ed t  notin  the conte ts o  
di erent countries

 two officials ro  re ulatory odies such as 
teachers  councils

 heads o  schools o  education in uni ersities
colle es o  education

• two primary school teachers – it was made clear 
that one should e an entry le el teacher and 
the other an experienced teacher with more than 

e years o  teachin  e erience

 two secondary school teachers  one an entry
level teacher and one an experienced teacher 
with ore than e years o  teachin  e erience  
and

• one principal of a primary school and one of a 
secondary co rehensi e school

To ensure that all possible key education stakeholders 
were i en the o ortunity to alidate the ro essional 
standards, countries were advised to include 
participation from teacher unions as well. In some 
countries there are active trade union movements 
that colla orate with the o ern ent to i ro e 
teacher professionalism, while in other countries it is the 
re ulatory odies that lay that role  ence  artici atin  
countries were ur ed to include all ossi le sta eholders 
in the validation process. The questionnaires were sent 
to the country representatives between May and June 

 hey were re uested to ana e the co letion 
o  the instru ents and to return the  y id uly  
Delivery of the instruments to the respective countries 
was ha ered y the act that any o  the ori inal 
contacts ade in  were no lon er holdin  office 

in  his eant that newly assi ned officials had 
to e rie ed on the instru ents  ur ose and how to 
ad inister the  hile the new officials co o erated 
well and had en a ed with the alidation e ercise in 
a professional manner, time lines had to be revised 
to accommodate their late participation. Further, 
Kenya was unable to continue its participation, so it 
was re laced with esotho in the rou  o  selected 
countries  he nal set o  co leted instru ents was 
recei ed y  u ust 

Online technical assistance was provided to countries 
to de elo  their country s eci c teachers  standards 

ased on the an o onwealth  ountries 
were in or ed y e ail that an e lat or  had 

een de elo ed throu h which they could share 
their e eriences o  de elo in  standards with 
other artici atin  countries   wi i s ace  was 
set up in June 2015 and members were invited to 
oin and share in or ation on how they went a out 
de elo in  their own ro essional standards  he 
platform was not used optimally, as it was perceived 
not to e user riendly and e ers e erienced 
technical ro le s in accessin  it  hile another  
perhaps more appropriate platform could have 
provided a basis for more comprehensive support, 
the notion of online technical support was limited. 

uch ore technical in esti ation and su ort 
needs to be considered in future interventions 
of this nature. The impact of the decision to use 

o onwealth onnects as the lat or  or the 
peer review workshop remains to be determined, but 
initial si ns are ositi e  erall  online colla oration 
is use ul  ore cost e ecti e and sustaina le  ut 
cannot re lace the alue o  ace to ace interactions

he alidation rocess within the identi ed countries 
was monitored from inception to completion. The 

onitorin  started with esta lishin  the conte tual 
education landscape of each country to understand 
the country s school syste  and the arious re ulatory 

odies in lace  he sta e o  each country in the 
rocess o  de elo in  ro essional standards was 

also established. For example, it was discovered that 
enya was at the initial sta e o  de elo in  teacher 

professional standards with the assistance of the UK 
Department for International Development (DfID). 

onstant co unication was aintained with all 
selected countries re ardin  their ro ress with 
ad inistration o  instru ents and any other challen es

 artici atin  countries ro  outhern rica and one ro  sia were otswana  esotho  aldi es  auritius  o a i ue  
Namibia, Rwanda, Seychelles, Sierra Leone, Swaziland and The Gambia.

  artici atin  countries ro  the outh aci c were iri ati  a ua ew uinea  a oa  olo on slands  on a  u alu and anuatu



6.1 Overview
Jamaica was used as a pilot site. This involved the 
administration of the draft instruments to the key 
tar et rou s in a aica  na ely olicy a ers  
academic institutions, school leaders and teachers.

The responses were reviewed and the instruments 
were re ned in areas where uestions were 
a i uous and or additional uestions were needed 
to ro e the rele ant in or ation  ollowin  the 
interaction with Jamaica to test the instruments, 
the countries identi ed or the alidation o  
the Professional Standards Framework were 
approached: Botswana, Maldives, Samoa, Kenya 
(later replaced by Lesotho), Mauritius, Swaziland 
and South Africa. Each country was requested to 
complete the four instruments listed hereunder (see 
instruments in Annex 2 of this report):

 olicy a ers nstru ent  co leted y 
ey olicy a ers  includin  e ers o  the 

education inistry  re ulatory and ro essional 
bodies, trade unions and any persons who were 
likely to contribute to policy development. Each 
country submitted completed instruments from 
as any olicy a ers as dee ed t

• Academic Institutions Instrument, completed by 
members of academic institutions who occupy 

ey ositions that ena le the  to in uence 

re ision o  acade ic uali cations in relation 
to the ro essional standards  ountries were 
requested to send completed instruments from 
at least two academic institutions.

 rinci als e uty rinci als and s 
Instrument, completed by principals, deputy 
principals or heads of department (HODs) from 
two hi h schools  two ri ary schools and two 
secondary co rehensi e schools

• Teachers Instrument, completed by teachers 
ro  two hi h schools  two ri ary schools and 

two comprehensive schools.

Note: while it was hoped that countries would send 
throu h res onses ro  a e innin  teacher and a 
teacher who had ore than e years  e erience  
it would appear that either the countries 
misunderstood this instruction or it proved to be 
a difficult tas  as teachers  le els o  e erience 
were not indicated. Hence, all teacher responses 
were rou ed to ether without cate orisin  the  
on the asis o  e inner or e erienced teachers  
n addition  the len th o  ser ice is not a relia le 

indicator of the level of professionalism.

Most countries attempted to submit completed 
instruments as requested and there were 
sufficient res onses ro  each country to ena le a 
reasona le alidation o  the an o onwealth 

alidation ndin s  \ 11

Table 2. Categories of responses and numbers of respondents

6	 Validation	findings

Country Policy-maker Principal/HOD Teacher Academic Total

Botswana 1 2 2 0 5

Kenya 0 0 0 0 0

Lesotho 2 0 3 5 10

Maldives 2 3 3 2 10

Mauritius 3 3 4 3 13

Samoa 2 0 2 1 5

South Africa 4 24 14 4 46

Swaziland 1 3 3 3 10

Total 15 35 31 18 99
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Professional Standards Framework. In addition, 
a aica layed a role in ilotin  the instru ents  
ro idin  eed ac  re ardin  the re ision o  the 

instru ents and ethodolo ies and ser in  as the 
control country for the validation exercise. Jamaica 
is currently in the rocess o  i le entin  the 
Jamaican Professional Standards Framework for 
Teachers and School Leaders.

es onses were recei ed ro  the our cate ories 
o  artici ants ro  se en o  the ei ht countries  
and are re ected in a le 

A total of 99 responses were received from seven 
o  the ei ht countries listed a o e  enya was not 
able to send completed instruments from any of 
the sti ulated cate ories o  artici ants  lthou h 

enya is currently en a ed in de elo in  its own 
professional standards with the assistance of 
DfID, the fact that Kenya was not directly involved 
in the de elo ent o  the an o onwealth 
Professional Standards Framework may have 
contri uted to this lac  o  en a e ent  esotho 
was not in the ori inal sa le o  artici atin  
countries but was invited to participate as a 
replacement for Kenya.

here were  res onses ro  olicy a ers  
 ro  acade ics   ro  rinci als de uty 

rinci als s and  ro  teachers  o 

academics from Botswana responded to the 
uestionnaire and no rinci als de uty rinci als

HODs from either Lesotho or Samoa responded. 
t eca e clear throu h online discussion that 

Lesotho did not understand the use of the term ‘head 
o  de art ent  to ean a senior teacher  
school leader or rinci al  his understandin  o  

 in the uestionnaire ay ha e led to esotho 
not distri utin  the uestionnaire to the school 
leaders  althou h the ter inolo y was clari ed with 
the country representatives. Respondents who 
co leted the olicy a ers  instru ent included 
members of education ministries, members of 
standard settin  or re ulatory odies  school 
inspectors and senior members of education trade 
unions who lay a role in in uencin  olicy  es onses 
from principals, deputy principals, HODs and teachers 
ca e ro  ri ary  hi h and co ined schools  
The academics were from universities and teacher 
trainin  colle es and included union e ers ro  
unions  teacher education des s

6.2 Policy-makers
 rie  ro le o  the olicy a ers who res onded 

to the validation exercise is presented in Table 3.

It was not possible to specify who should respond 
as olicy a ers in the arious countries  enerally 

Country Profile of policy-maker

Botswana Deputy Permanent Secretary

Kenya

Lesotho Inspector

hie  ducation fficer  esotho ouncil or i her ducation

Maldives Minister of State for Education in the Ministry of Education and Head of the National 
Institute of Education (NIE)

ead o  olicy lannin  and esearch i ision

Mauritius irector in lannin  and ud etin   ana e ent and e elo ent o  ecial 
Education Needs

Director Secondary Education

ctin  irector uality ssurance

Samoa ssistant hie  ecuti e fficer onitorin  aluation and e iew i ision  or the 
inistry o  ducation  orts and ulture

South Africa hie  ducation ecialist in the inistry o  asic ducation

irector o  ro essional e elo ent  ro essional e elo ent nstitute  teachers  
union

ducation fficer  teachers  union

ro essional e elo ent and esearch ana er  outh rican ouncil or ducators

Swaziland irector o  ducation and rainin

Table 3. Brief profile of policy-makers who responded to the validation exercise
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it was understood that the respondent should hold 
a position in the education ministry. From the table 
a o e one can discern that at least ei ht o  the 
res ondents were ro  the countries  education 

inistries  he e additional res ondents  who 
con r ed that they were in ositions in which 
they could in uence olicy e lained that they 
could do so because they were representatives 
o  or anisations that were i en that role in their 
countries.

6.2.1 Participation in formulating the Pan-
Commonwealth Professional Standards 
Framework

he olicy a ers who res onded indicated that 
their countries had artici ated in de elo in  
the an o onwealth ro essional tandards 
Framework for Teachers and School Leaders. All 
seven countries that responded to this validation 
e ercise con r ed that they had artici ated in the 
workshops held in Mauritius (2011), Samoa (2012) 
and South Africa (2013) on the development of the 
framework.

6.2.2 Promotion of the Pan-Commonwealth 
Professional Standards Framework in the 
countries

Various approaches have been used to promote 
the  in the di erent countries  he res ondents 
reported that:

In Botswana education stakeholders have been 
involved in the promotion of a professional 
standards ra ewor   ill on esta lishin  a 

eachin  ouncil has een dra ted and is currently 
ein  resented to the otswana arlia ent  his is 

considered a success by the Botswana respondent.

In Mauritius the professional standards have 
een incor orated into the country s uality 

Assurance and Inspection Framework (QAIF). 
he  is currently ein  iloted in a nu er o  

secondary schools  a ter which it will e nalised and 
implemented in all secondary schools. An evaluation 
of the pilot will be conducted by the end of 2015.

In Maldives the consultati e rocess o  en a in  
with the representatives assisted the country 
to understand the asic conce ts o  the an

o onwealth ro essional tandards ra ewor  
for Teachers and School Leaders and also with 
re nin  the aldi ian ra ewor  o  ro essional 

Standards of Teachers.

The Professional Standards and Performance 
Appraisal in Samoa’s eachers  anual and 

eadershi  and ana e ent tandards 
reco nise and irror the do ains8 of the 

an o onwealth ro essional tandards 
Framework. However, the Samoans who had 
attended the workshops and participated in the 
development of the standards framework have 
either le t the inistry or een dele ated to 
another division. Thus the level of awareness of the 

o onwealth tandards ra ewor  was low ut 
has increased as a result of this validation activity.

In South Africa the rst ste  was to resent the 
an o onwealth ro essional tandards 

Framework to the Department of Basic Education in 
order to alert the de art ent to the ilotin  o  the 
standards  he outh rican ouncil or ducators 

 was also consulted  he standards were 
shared with  and discussions held  t the ti e 
o  writin   was leadin  a research study on 
professional standards in preparation for continued 

ro essional de elo ent and trainin  ro ra es 
or teachers and school leaders  s strate y to 

take this forward includes stakeholder involvement 
and ad ocacy  s the wor  is in the initial sta es it 
is not ossi le to assess whether the strate y has 

een success ul or not  owe er  there is eneral 
a ree ent a on  sta eholders that there is a 
need to establish a common national professional 
standards framework that will be applicable 
and rele ant to all le els o  educators   is 
res onsi le or dri in  this endea our

In Swaziland there has not been much activity 
to raise awareness of professional standards for 
teachers and school leaders. The reason for this has 

een a lac  o  nancial resources to host teacher 
workshops on these issues. The information on the 

an o onwealth  was shared with the office 
of the Secretary General of the Swaziland National 

eachers  ssociation  owe er the association 
could not a ord to host wor sho s to share the 
in or ation  he office o  the irector or ducation 
and rainin  had discussions with the hie  ns ector 
for Secondary Schools and it was proposed that 
the ministry should use the framework as the basis 
or dra tin  a standards docu ent a ro riate to 
wa iland  ost o  the ractices relatin  to teachers 

and teachin  are not docu ented in wa iland 
and this has caused a number of problems and 

  he do ains are ro essional nowled e  ro essional s ills and ractice  ro essional ethics  alues and attri utes  ro essional 
leadershi  co unity and relationshi s and ro essional learnin
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reat reliance on institutional e ory  e hasisin  
the need to develop a professional standards 
ra ewor  or wa iland  iscussions on the an
o onwealth  led to the de elo ent o  a 
uide or teachers on ro essional alues  ethics and 

attributes and this can be seen as a positive step. The 
uide ai s to alle iate teacher iolence and a use  
is ana e ent o  unds and corru tion in schools

In Lesotho ca ai ns on awareness o  ro essional 
standards were to e underta en y the eachin  

ouncil  lthou h in or ation on the ra ewor  
was shared and discussed y eachin  ouncil 
members, it was not shared with other stakeholders. 

u se uently there has een no ro ress and it 
seems that the country does not have immediate 
plans to take forward the development of a 
professional standards framework.

6.2.3 Existence of regulatory bodies

here are standard settin  or education re ulatory 
bodies in Lesotho, Mauritius, Maldives, Swaziland and 
South Africa.

urrently there is no re ulatory ody in Botswana 
but, as mentioned, a bill is before parliament for the 
esta lish ent o  a eachin  ouncil  he eachin  

ouncil would lay the role o  a re ulatory ody to 
re ulate the teachin  ro ession and could lay 
a use ul role in aintainin  teacher conduct and 
standards. The bill is a result of broader consultation 
a on  all sta eholders in otswana  n addition  all 
sta eholders  includin  the unions  are in ol ed in 
teacher development.

In Mauritius there are three re ulatin  odies  
namely:

 he u lic er ice o ission  
responsible for recruitment of all civil servants, 
includin  teachers at state owned ri ary and 
secondary schools  and de nin  o  descri tions 
and s eci cations or teachin  includin  
conditions of service;

• The Private Secondary Schools Authority (PSSA), 
res onsi le or ad inistration and ana e ent 
of private secondary schools;

 he ay esearch ureau  a in  
reco endations on educators  ro essional 

rowth de elo ent and wor in  conditions or 
implementation by the Ministry of Education.

t was elt that  althou h these three odies 
were use ul  there was a need or a sin le central 
re ulatory ody or teachers only

here are our re ulatory odies in Lesotho:

 he eachin  ouncil is res onsi le or 
re ulation o  the teachin  ser ice  re isters 
teachers and ad ises the inister on teachers  
terms and conditions of service.

 he eachin  er ice o ission a oints  
transfers, promotes, demotes and dismisses 
teachers on the o ern ent ayroll

 he eachin  er ice ri unal deals with 
teachers  a eal cases ollowin  disci linary 
hearin s y school oards

 he eachin  er ice e art ent deals with 
ad inistration o  teachers  salaries  acilitates 

ay ent o  ter inal ene ts and ana e ent 
o  teachers  esta lish ent

It was mooted by both respondents that the 
resence o  these odies is ery use ul  as they ul l 

s eci c unctions which they are a le to carry out 
e ecti ely  hese odies are the ain ad ocates 
or teachers  ensurin  that teachers  ri hts are 

respected, that teachers are treated professionally 
and are well paid and that their conditions of 
service are improved. It is expected that all four 
bodies will participate in the development of 

esotho s ro essional standards to ensure ro er 
i le entation and ownershi  e en thou h there 
are no immediate plans to do so.

he ody res onsi le or re ulatin  teachers in 
Swaziland is called the eachin  er ice o ission 

 he co ission wor s as an inde endent 
ody without the in uence o  the inistry o  
ducation and rainin  he co ission is 

responsible for recruitment and retention of school 
leaders  he teachers  union  wa iland ational 
Association of Teachers (SNAT), is responsible for 
issues re ardin  conditions o  ser ice or teachers 
and school leaders   has si ned a reco nition 
a ree ent with the wa iland o ern ent and 
ne otiates on ehal  o  all teachers  includin  
school leaders, on the conditions of service for 
teachers. SNAT represents teachers in all forums 
where education matters are discussed and is the 
main representative of the education sector, both 
in wa iland and internationally  ccordin  to the 
res ondent  the resence o  the  is ery use ul 
or wa iland ecause the  deals with all atters 

that pertain to teachers. In addition, the fact that 
the inistry does not inter ere with the wor in  o  
the  a es it easier or the co ission to e 
i artial in dealin  with teachers and school leaders  

he inde endence o  the  hel s to eli inate 



ias and irre ularities with recruit ent  retention  
ro otion  disci linin  and rin  o  teachers  he 
inistry has also een relie ed o  the day to day 

res onsi ility or dealin  with teachers  he  
reports directly to the Minister for Education and 

rainin  and is uided y an ct o  arlia ent  the 
eachin  er ice ct o   t is this act that 

stipulates the standards expected of teachers and 
school leaders  he role o  the  is i ortant  as 
it is a le to i e in ut into the de elo ent o  this 
act, which is due for revision.

he inistry o  ducation is the ain re ulatory 
body in Maldives. The ministry has the mandate 
to recruit teachers, monitor and supervise them 
and provide them with continuous professional 
development support. Respondents felt that 
the Ministry of Education plays a vital role, as 
the ministry is the only body responsible for 

aintainin  uality  aldi es does not ha e any 
other re ulatory ody or teachers  he ational 
Institute of Education in the Ministry of Education 
developed the Maldivian Professional Standards for 

eachers in  his was rior to the u lishin  
o  the an o onwealth ro essional tandards 
Framework. The ministry also has a quality 
assurance department which was established 
recently and onitorin  teacher standards has 
been included in the mandate of this department. 

he de art ent s a or role is to act as a watchdo  
for the quality of the education sector and the 
services provided by educational institutions 
throu hout the country  he need to aintain and 
co ordinate the onitorin  o  the education sector 
and the education institutions a e rise to this 

ody  t does not lay a role in settin  ro essional 
standards  he country s eacher ssociation 
is ainly concerned with the social well ein  o  
teachers and runs eetin s and se inars to 
ad ocate or teachers  ri hts  he association 
wor s lar ely to o tain ay increases or teachers 
and has not een en a ed in any ro essional 
activities or professional development. It is seen as 
a labour union.

The South African ouncil or ducators  is 
the re ulatory ody or teachers in outh rica  n 
addition, teachers are employed at a provincial level9 
in terms of the Education Labour Relations Act.

s role is to ro ide or the re istration o  
uali ed teachers  ro ote the i a e o  the 

teachin  ro ession  ana e continuin  teacher 

professional development, maintain and protect 
ethical and professional standards for educators 
and ad ise the inister on atters relatin  to the 
education and trainin  o  teachers  es ondents 
ha e ointed out that  is use ul ecause it has

 ana ed to re ister o er  teachers 
in the country from both the public and 
independent school sectors;

• set ethical standards for teachers, which it 
maintains; and

 hased in a syste  or continuin  ro essional 
de elo ent with the ai  o  ro otin  li elon  
learnin  a on  teachers

ccordin  to the res ondents   has 
ac nowled ed that there is a a  with res ect 
to settin  and aintainin  teacher ro essional 
standards in the country   has there ore ta en 
a decision to develop the professional standards 
in consultation with key stakeholders. The current 

uidin  docu ents in outh rica are the Revised 
Policy on Minimum Requirements for Teacher 
Education Qualifications (MRTEQ) and the policies 
and a ree ents that e anate ro  the ducation 

a our elations ouncil  urther  de elo in  
and nalisin  ro essional standards or  art o  

s trate ic lan  and its  
Annual Performance Plan. Teachers in South Africa 

elon  to di erent or anisations that ran e ro  
teacher unions to rinci als  associations and 
that ad ance educator identity in di erent ways  

unda entally  these or anisations are there to 
su ort teachers  ri hts and ne otiate with the 
e loyer usually the o ern ent  on ehal  o  
teachers  n addition  the or anisations ro ide 
teacher ro essional de elo ent ro ra es 
and promote teacher professionalism. Recently 
they participated in a collaborative forum in which 
all the teacher unions and the Department of Basic 

ducation ca e to ether to or  the eacher 
nion olla oration  where teacher de elo ent 

needs and ro ra es are discussed and in uts 
made into education policy development.

here is no re ulatory ody in Samoa at the 
o ent  owe er  a teachers  ill  which will i e 

re ulatory unctions re istration and license 
renewal  to a ro osed eachers  ouncil  is 
currently a in  its way throu h the a oan 

arlia ent  eanwhile  the o ern ent is the ain 
employer of teachers in Samoa and public servant 
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  here are nine ro inces in outh rica  astern a e  ree tate  auten  wa ulu atal  i o o  u alan a  orthern 
a e  orth est and estern a e

http://www.che.ac.za/media_and_publications/documents-interest/joint-dhet-che-communiqu-implementation-new-policy-teacher
http://www.che.ac.za/media_and_publications/documents-interest/joint-dhet-che-communiqu-implementation-new-policy-teacher
http://www.che.ac.za/media_and_publications/documents-interest/joint-dhet-che-communiqu-implementation-new-policy-teacher
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Country Pan-Commonwealth Professional Standards 

Framework incorporated into national policy

National policy reviewed in relation to  

Pan-Commonwealth Professional Standards 

Framework

Botswana es  ll o onwealth ro essional standards 

incorporated.

No. While the policy framework has been reviewed, 

the policy has not been reviewed.

Lesotho ot yet  ut so e an o onwealth standards 

were considered when the eacher uali cations 

Framework was developed in December 2014.

The national policy has not been revised yet.

Maldives The National Institute of Education in the Ministry 

o  ducation has incor orated the o onwealth 

professional standards into the Maldivian 

Professional Standards for Teachers.

The Maldivian Professional Standards for 

Teachers have been reviewed based on the 

an o onwealth ro essional tandards 

Framework.

Mauritius t the ti e o  writin  a national olicy had not 

yet een ela orated  ut the o onwealth 

professional standards had been incorporated in 

the QAIF.

No.

Samoa tandards or rinci als ha e incor orated the an

o onwealth tandards  tandards or teachers 

ha e not  as the a oan standards were nalised 

e ore the an o onwealth ro essional 

Standards Framework came out.

It is yet to be done for teacher standards. This 

will e considered durin  the de elo ent o  

standards for lead teachers other than principals, 

which is endin

South Africa ot yet  t ay e a lon  rocess  t will e led y 

 and will ha e to ta e into consideration all 

the work that has been done and the systems that 

are currently in o eration  such as the nte rated 

uality ana e ent yste  whole school 

evaluation and the standards for principalship. 

South Africa does not state the professional 

standards in a sin le docu ent  nstead the 

standards can be found in various documents, with 

aried e hases  lthou h the ter inolo y ay 

not e si ilar to that o  the an o onwealth 

Professional Standards Framework, the concepts 

seem similar.

ot yet  althou h the o onwealth ra ewor  

has been noted and welcomed. It is referred 

to in discussions and will be considered in the 

wor  o  de elo in  the country s standards  

The South African Professional Standards 

ra ewor  has recently een re ised  t re ects 

the an o onwealth standards  althou h the 

ter inolo y and rou in  o  standards and le el 

descri tors di er to suit the outh rican conte t  

 sin le docu ent containin  co on standards 

does not e ist in outh rica  althou h docu ents 

ut out y di erent a encies and structures allude 

to professional standards for teachers.

Swaziland By the time the Educational Sector policy was 

de elo ed  the an o onwealth ro essional 

tandards were not yet in lace  wa iland e an 

re isin  its education sector olicy in  and the 

re ision will include est ractices  includin  those 

o  the o onwealth

ac  o  undin  has hindered the i le entation 

of most of the planned activities of the ministry. 

owe er  in  undin  was secured ro  

development partners to revise and develop 

a nu er o  olicy docu ents to rin  the  

into line with some of the interventions aimed 

at i ro in  the runnin  o  schools as well as 

ro otin  ro essionalis  a on  teachers 

and school leaders. Such interventions will 

include incor oratin  the an o onwealth 

Professional Standards Framework for Teachers 

and chool eaders  addressin  issues o  

inclusivity in education; education for sustainable 

de elo ent  and i ro in  early childhood 

education and the trainin  o  teachers o  early 

childhood education.

Table 4. Countries’ adaptation of professional standards using the Pan-Commonwealth 
Professional Standards Framework



employment conditions are set by the Public 
er ice o ission and the inistry o  ducation  
he eachers  ouncil will e concerned ainly 

with teacher re istration and renewal o  teachers  
licences every three years.

6.2.4 Incorporation of the Pan-
Commonwealth Professional Standards 
Framework  into national policy

On the questions of whether or not countries 
have incorporated the PSF into national policy and 
re iewed their ro essional standards in li ht o  the 
framework, the responses in Table 4 were received.

From the responses summarised in Table 
 it is clear that a ter ha in  artici ated in 

the de elo ent wor sho s o  the an
o onwealth ro essional tandards ra ewor  

for Teachers and School Leaders, countries 
ha e e un the rocess o  re iewin  their own 
professional standards frameworks and are 
currently at arious sta es o  co letion

Maldives has already developed its professional 
standards ra ewor  in line with the an

o onwealth ro essional tandards 
Framework, but it is not clear if the Maldives has 
developed a policy in line with the framework, or to 
what e tent i le entation has e un

Mauritius has not prepared a policy, but has 
incor orated so e as ects o  the an

o onwealth ro essional tandards ra ewor  
into the QAIF.

In Samoa  the rocess has e un with a ra ewor  
or rinci als  ro essional standards  ut not or 

teachers.

Swaziland  owin  to a lac  o  undin  only e an 
the rocess o  re iewin  and re isin  its olicy and 
professional standards frameworks in early 2015.

Botswana has incor orated the an
o onwealth ro essional tandards ra ewor  

into its country s eci c ro essional standards 
ra ewor  ut has not e un the rocess o  

re isin  the country s olicy

South Africa and Lesotho are in the initial sta es o  
this rocess  hey ha e not en a ed with the an

o onwealth ro essional tandards ra ewor  
extensively and very little consultation with key 
stakeholders has taken place.

6.2.5 Measuring teacher performance

All seven countries have methods in place to 

easure their teachers  er or ance  enerally 
countries have performance appraisal systems in 

lace which ha e di erent na es in each country  
The performance appraisal systems examine 
competencies, personal attributes, ability to use 
di erent ethods to teach  school ana e ent 
issues, etc. Some of the countries make use of 
additional assessment criteria such as learner 

er or ance  school ana e ent e ecti eness  
eer re iew and arent and learner eed ac  to 

measure teacher performance. In most cases the 
er or ance ana e ent syste  is lin ed to 

salary increases and ro otions  ountries di er 
in the frequency of performance assessments and 
who conducts them. However, the assessment 
system is most commonly an entrenched practice 

o erned y la our related le islation  n esotho  
howe er  the er or ance ana e ent syste  
is still in the form of a draft document, up for 
discussion and revision. The measure currently 
used in Lesotho is learner performance.

6.2.6 Minimum standards for educators

he res onses recei ed re ardin  the ini u  
standards e ected o  the di erent le els o  
educators in each o  the artici atin  countries are 
re ected in a le 

Of the seven countries that responded to the 
uestionnaire  res ondents ro  e s eci ed 

that education uali cations  e they di lo as or 
de rees  were re uired as a ini u  or teachers 
to be considered new teachers or experienced 
teachers, and also for school leaders or principals. In 
addition  the e countries  res ondents s eci ed 

ood teachin  ractices and ersonal attri utes as 
minimum standards. Samoan and South African 
participants did not specify minimum education 

uali cations  ut hi hli hted certain nor s 
and standards. Only Samoa linked the minimum 
standards o  teachers in its country to the an

o onwealth ro essional tandards ra ewor

ll se en countries  res onses descri ed the le els 
o  teachers  nowled e incre entally  ro  new 
teacher to principal. There are additional minimum 
standards that a ly to rinci als that hi hli ht the 

rinci al s role as the ana er o  the school  he 
Swaziland participant reported that a new teacher 
is not con r ed as a er anent teacher in the 

rst two years a ter o tainin  a uali cation and 
that new teachers may leave the profession at any 
ti e durin  those rst two years  ter two years 
of service a teacher is considered permanent and 
would ha e to ollow due rocess i  resi nin

alidation ndin s  \ 17
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Table 5. Minimum criteria for educators in each participating country

Country

Botswana 

Lesotho 

 

 

Maldives 

 

 

 

 

 

 

 

Mauritius

 

 

 

Samoa 

 

 

 

 

South Africa 

 

 

 

 

 

School leaders 

uali cations and leadershi  

competencies.

eachin  uali cation and 

e erience di lo a lus ei ht 

years  e erience or de ree with 

e years  e erience

o ulsory or school leaders 

or rinci als to ha e a de ree 

in educational ana e ent in 

order to qualify for the post. 

 

 

 

 

1. Interpersonal skills.

2. Leadership skills.

 ro essional nowled e

 lannin  and onitorin  s ills

 ecti e ana e ent o  

schools with respect to:

a). student performance and 

their holistic development;

b). optimal utilisation of 

resources;

c  ana e ent o  sta  

1. Moral stewardship.

 eadin  teachin  and 

learnin

 eadin  ana e ent o  the 

school.

 eadin  en a e ent 

and involvement with the 

community. 

School leaders  er or ance is 

easured a ainst all o  the  

standards listed:

1. The creation of a positive 

learnin  en iron ent

 nowled e and understandin  

of the curriculum;

 esson lannin  re aration 

and presentation;

4. Learner assessment and 

achievement;

Experienced teachers

e ree lus ei ht years  

experience and above.

No response. 

 

 

o ulsory or e erienced 

or senior teachers or heads of 

departments to qualify for the 

post of teacher. They must 

have a minimum of a diploma 

in teachin  and two years  

experience. The preferred 

uali cation or teachers is a 

de ree in teachin

1. Appropriate academic 

uali cations in rele ant eld

2. Role model for students.

 ood nowled e o  a ro riate 

eda o ical a roaches to 

cater to needs of all students.

4. Student performance.

 lassroo  ana e ent

 n ol e ent in e tra

curricular and other activities.

7. Good conduct and sense of 

ethics.

The same domains as those 

o  the an o onwealth 

Professional Standards 

Framework are implemented and 

used to measure experienced 

teachers  er or ance  

ro essional nowled e  

professional practice and 

professional attributes.

The minimum standards for 

experienced teachers are the 

sa e as the rst  standards 

for school leaders. They include:

1. The creation of a positive 

environment;

 nowled e and understandin  

of the curriculum;

 esson lannin  re aration 

and presentation;

New teachers

Diploma and above. 

i lo a or de ree  

 

 

i lo a in teachin  

 

 

 

 

 

 

 

 asic acade ic uali cations 

or nowled e o  su ect 

matter.

2. Awareness of national 

curriculum and code of 

conduct for teachers.

 tudent ro ress

 lassroo  ana e ent

 n ol e ent in e tra

curricular and other activities.

6. Good conduct and sense of 

ethics.

Samoa will measure new 

teachers  er or ance usin  

the same domains as those 

o  the an o onwealth 

Professional Standards 

Framework: professional 

nowled e  ro essional 

practice and professional 

attributes.

The minimum standards for new 

teachers are the same as the 

rst ei ht o  the standards listed 

for school leaders. They include:

1. The creation of a positive 

environment;

 nowled e and understandin  

of the curriculum;

 esson lannin  re aration 

and presentation;
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Swaziland

5. professional development 

in eld o  wor career and 

participation in professional 

bodies;

6. human relations and 

contribution to school 

development;

 e tra curricular and co

curricular participation;

8. administration of resources 

and records;

9. personnel;

 decision a in  and 

accountability;

11. leadership, communication 

and ser icin  the o ernin  

body;

 strate ic lannin  nancial 

lannin  and education 

ana e ent de elo ent

The new standards for principals 

framework, which is not yet 

nalised  has the ollowin  

standards:

 leadin  and ana in  the 

learnin  at school

 sha in  the direction and 

development of the school;

 assurin  uality and securin  

accountability;

 de elo in  and e owerin  

self and others;

 ana in  the school as an 

or anisation

 wor in  with and or the 

community.

All school leaders should 

have a professional teacher 

uali cation at least at de ree 

level. They should also have 

been deputy head teachers 

before they are promoted to 

be head teachers. They should 

ha e tau ht or at least ei ht 

years.

4. learner assessment and 

achievement;

5. professional development 

in eld o  wor career and 

participation in professional 

bodies;

6. human relations and 

contribution to school 

development;

 e tra curricular and co

curricular participation;

8. administration of resources 

and records;

9. personnel;

 decision a in  and 

accountability. 

 

 

 

 

 

 

 

 

 

 

An experienced teacher should 

also e a ro essionally uali ed 

teacher with a ini u  o  e 

years  teachin  e erience

4. learner assessment and 

achievement;

5. professional development 

in eld o  wor career and 

participation in professional 

bodies;

6. human relations and 

contribution to school 

development;

 e tra curricular and co

curricular participation;

8. administration of resources 

and records.

 

 

 

 

 

 

 

 

 

 

 

 

 

A new teacher is a professionally 

uali ed teacher who has 

recently raduated ro  a 

teacher trainin  colle e or a 

university and has less than 

two years  e erience  uch a 

teacher is not yet con r ed 

y the eachin  er ice 

o ission as a teacher  e

she can lea e the teachin  

profession at any time – such a 

teacher is on probation.
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6.2.7 Implementing the Pan-Commonwealth 
Professional Standards Framework

This section reports on the responses received from 
the seven countries on the extent to which each 
country has en a ed with the an o onwealth 

ro essional tandards ra ewor  and the sta e 
at which the country is in the revision of its own 
professional standards framework.

6.2.7.1	Monitoring	process,	ministerial	monitoring	
body	and	implementing	mechanisms
In relation to the institution of a process and the 
esta lish ent o  a inisterial ody or onitorin  
the implementation of the PSF and the creation 
o  echanis s or co ordinatin  odies to e in 
i le entation  the countries  artici ants 
responded as follows:

Botswana reported that the processes were well 
under way and that esta lishin  a ody to i le ent 
the ro essional standards was in the initial sta es

Lesotho reported that the process had not started yet.

The two respondents from Maldives tended to a ree 
with each other to a limited extent. Both felt that the 

rocesses or onitorin  the i le entation had 
not e un yet  one stated that the i le entation 
and the establishment of the ministerial body to 

onitor the esta lish ent had not e un yet  while 
the other thou ht it was in the initial sta es

The Mauritian respondents reported that they had 
not started yet.

Samoa believed that the processes either were in 
the initial sta es or had not started yet

South Africa reported that the process had 
not e un yet  althou h the two union ased 
respondents believed that some processes had 

e un  owe er  since the inistry will e leadin  
this process, it appears that there may have been 
some confusion between this initiative and other 
initiati es that are ta in  lace in the country

Swaziland reported that the processes for 
onitorin  i le entation had not started yet  

while the esta lish ent o  the inisterial onitorin  
ody and the echanis s or i le entin  the  

were well under way.

6.2.7.2 Processes undertaken to implement the 
Pan-Commonwealth Professional Standards 
Framework
To the questions about whether or not the 
country had en a ed with roader sta eholders 
re ardin  de elo ent o  a ro essional standards 

ra ewor  had e un re iewin  its national olicy 
and ado tin  the an o onwealth ro essional 
Standards Framework and had started to revise its 

re  and in ser ice teacher uali cations in order to 
ali n the  with the an o onwealth  the 
countries  artici ants res onded as ollows

Botswana stated that discussions with the broader 
stakeholders were well under way, but the revision 
o  the national olicy was in the initial sta es  he 
re isions and ali n ent o  the teacher uali cations 
and the in ser ice teacher trainin  ro ra es 
were well under way.

Lesotho stated that none of the processes had 
started; Lesotho had not initiated discussions with 

roader sta eholders and had not e un re iewin  
its uali cations or in ser ice ro ra es yet

Maldives stated that processes were either well 
under way or e innin  onitorin  rocesses and 
esta lishin  a onitorin  ody were in the early 
sta es  while re ision and ali n ent o  uali cations 
were well under way.

Mauritius stated that discussions with the broader 
sta eholders had not yet e un  ut it had e un 
re isin  its olicy to ado t the an o onwealth 
Professional Standards Framework. Revision of the 
country s uali cations and in ser ice ro ra es 
had not yet started.

Samoa had not e un discussions with the roader 
sta eholders  nor had it e un to re ise olicy  it 
had, however, commenced the revision of Samoan 

uali cations and in ser ice ro ra es to ali n 
the  to the an o onwealth ro essional 
Standards Framework.

South Africa had not e un any o  the rocesses 
yet; the broader stakeholder community had not 

een en a ed in discussions on the  nor 
had policy revisions been undertaken. A review 
o  uali cations and in ser ice ro ra es had 
also not commenced. However, South Africa had 

een in ol ed in re iewin  ro essional standards 
because of other internal imperatives.

Swaziland reported that processes were currently 
in the early sta es  e ce t or the re ision o  

uali cations and in ser ice trainin  ro ra es  
which had commenced.

6.2.7.3 Report on whether the countries have 
found the Pan-Commonwealth Professional 
Standards Framework useful or not
Respondents from Botswana found the PSF useful 
and hi hli hted the act that in ser ice trainin  is 



treated comprehensively in the PSF. It was also 
indicated that the e cate ories o  the  na ely 

    and  are a ro riate to the 
country s conte t

Lesotho participants found the PSF useful, 
e en thou h the country had not done uch in 
de elo in  its local standards ra ewor  esotho 
ac nowled ed that the an o onwealth  
will ro ide uidance durin  the de elo ent 
of professional standards for Lesotho. Lesotho 
found all the standards in the PSF acceptable, but 
may review them over time once implementation 

e ins  he e cate ories or  a ood 
ra ewor  or the teachin  ro ession and hel  

to identify areas that need to be considered when 
ro essionalisin  the teachin  ro ession

Respondents from Maldives stated that the 
 hel ed reatly with re iewin  the aldi ian 

Professional Standards Framework and commented 
that the an o onwealth  could ro ide 
urther o ortunities to include the reli ious 

aspects of the profession.

Participants from Mauritius stated that the 
an o onwealth ro essional tandards 

Framework is useful, but standards for the country 
could not e identi ed without roader sta eholder 
consultation at the national level. Hence, its 
usefulness could be determined only once all 
stakeholders had been consulted. Mauritius found 
the e cate ories o  ro essional standards 
a ro riate  ut elt that they need to e re ned 
or the di erent le els o  the education sector  

na ely re ri ary  ri ary  secondary and 
tertiary  t was also su ested that the standards 

e conte tualised or each country

Samoan participants stated that the PSF is clear 
and helpful and that the review of the Samoan 
standards would ene t ro  this initiati e  a oa 
stated that the standards are feasible, but the 
indicators would need to be minimised so that they 
did not overwhelm the teachers or exhaust their 
e orts to teach  he cate ories were ound to e 
appropriate to the Samoan context.

All four respondents from South Africa a reed that 
the an o onwealth  is use ul  hey ointed 
out that it ser es as a use ul uide and ro ides a 
clear direction and co ers ost as ects o  teachin  

hile they elt that it was difficult to oint out areas 
where the PSF could be improved because they 
had not en a ed with it sufficiently  es ecially in a 
consultative forum, the respondents felt that there 
was a need to address the fact that the framework 

s eci es what is e ected o  teachers ut does not 
elaborate on how to achieve these expectations. 

 urther issue raised was that i  the uidelines are 
used for teacher development purposes and not in 
a way that ay disad anta e teachers  hu e strides 
could be made in teacher professionalisation. All 
were in a ree ent a out the a ro riateness o  the 

e cate ories  ut a caution a out treatin  the  
as se arate  stand alone cate ories was raised  

es ondents ur ed that the e cate ories e 
treated in an inte rated anner

Swaziland respondents found the Standards 
Framework useful, as it sets benchmarks and 

uides artici atin  countries on how their own 
standards frameworks could be developed. The 

o onwealth  is clear and concise and co ers 
all the areas of teacher professionalism. Respondents 
were unable to comment on improvements to the 

 as they had not en a ed with it in a roader 
consultati e oru  and had not interro ated it or 
the Swazi context yet. However, they believed that 
all e cate ories o  the ro essional standards were 
appropriate for Swaziland.

6.3 Principals and heads of 
department

 ew o  the artici atin  countries ha e a se arate 
level of school leader termed head of department 
(HOD), who performs similar roles to those of 
a rinci al or de uty rinci al  ence  a sin le 
instru ent or rinci als de uty rinci als and 
HODs was developed to elicit responses from all 
three le els o  teachin  sta  ro  hi h  ri ary 
and co ined schools in relation to the an

o onwealth ro essional tandards ra ewor  
Table 6 provides a description of the distribution of 
res ondents in this cate ory o  artici ants  na ely 

rinci als de uty rinci als or s
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Country Comprehensive High Primary Total

Botswana 0 1 1 2

Maldives 1 1 1 3

Mauritius 0 3 0 3

South 

Africa

0 15 9 24

Swaziland 0 2 1 3

Total 1 22 12 35

Table 6. Categories of principals/deputy principals 
and heads of departments who responded



22 \ an o onwealth tandards ra ewor  or eachers and chool eaders

In total there were 35 respondents, one from a 
co rehensi e school   ro  hi h schools and 

 ro  ri ary schools  lthou h a ew countries 
ha e di erent school hases  such as secondary 
and hi her secondary or ri ary secondary  or 
ease o  re erence  this re ort re ers to the schoolin  

hases as ri ary and hi h and the schools which 
o er oth le els o  schoolin  are re erred to as 
combined. Two teachers from Botswana responded 
to this study  one ro  a hi h school and one ro  
a primary school; three teachers from Maldives, 
one ro  each o  the three cate ories o  schools  
three ri ary school rinci als de uty rinci als or 

s res onded ro  auritius   hi h and nine 
ri ary school rinci als de uty rinci als or s 

responded from South Africa; and three teachers 
from Swaziland responded, one from a primary 
school and two ro  hi h schools

he nu ers o  years o  teachin  e erience o  the 
res ondents ran ed ro   to  years and their 
len th o  ti e in a senior osition ran ed ro   to 
25 years.

6.3.1 Self-evaluation results from principals 
and HODs

ith res ect to radin  the sel es in relation to the 
di erent nowled e le els descri ed in the an

o onwealth ro essional tandards ra ewor  
the ollowin  uidelines were ro ided  hree le els 
o  e ertise ter ed le el descri tors  are i en 
or each ro essional standard  to ether with a 

de nition o  the le el descri tor  hese are

• Initial: This is a level used mainly to describe 
newly uali ed teachers with li ited e erience  
as well as more experienced teachers with limited 
professional development.

• Proficient:	This is a level used mainly to describe 
uali ed teachers who are a le to de onstrate 

professional skills and attributes.

• Distinguished:	 his is used or uali ed teachers 
who are able to demonstrate advanced levels of 
professional ethics and values, leadership as well 
as own ro essional learnin

(Commonwealth Secretariat 2014)

Figure 3. Principals’/HODs’ professional knowledge

Key
PK1: Knowledge and understanding of the curriculum
PK2: Knowledge of the subject matter
PK3: Knowledge of the learner
PK4: Knowledge of teaching and learning environment
PK5: Knowledge of the teaching practice
PK6: Knowledge of planning skills
PK7: Knowledge of the education related policies and 

legislation including the rights of children

PK8: Knowledge of methods of communication
PK9: Knowledge of assessment, monitoring and 

evaluation of the learner
PK10: Knowledge of quality assessment, monitoring and 

feedback procedures
PK11: Knowledge of information and communication 

technology (ICT) including a wide range of new 
technologies
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Figure 4. Principals’/HODs’ professional skills and practices

Figure 5. Principals’/HODs’ professional ethics, values and attributes

Key
PSP1: Knowledge of the context in which teaching 

strategies are developed
PSP2: Knowledge of quality assessment, monitoring and 

feedback procedures
PSP3: Effectively review and reflect on teaching and 

learning practices

PSP4: A safe and supportive learning environment
PSP5: Team spirit and collaboration
PSP6: Communicate professionally

Key
PEVA1:  Respect for learners’ rights and dignity
PEVA2:  Role model to learners
PEVA3:  Treat parents and guardians with utmost respect 

and courtesy

PEVA4:  Respect contract(s) duly entered into with employer 
and other parties
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Figure 6. Principals’ and HODs’ professional leadership, community and relationships

Figure 7. Principals’/HODs’ professional learning

Key
PLCR1:  Engage in promoting high-quality teaching and 

learning
PLCR2:  Committed to a vision for their students, colleagues 

and communities and playing an active role in 
promoting a distinctive school culture and/or ethos

PLCR3:  Preserve and promote local and national culture
PLCR4:  Partnerships between community and stakeholders

PLCR5:  Nurturing, mentoring and coaching
PLCR6:  Outstanding interpersonal skills to empower 

colleagues and communities
PLCR7:  Apply critical analysis and problem solving skills to 

educational matters
PLCR8:  Create conducive learning environment through the 

incorporation of new technologies

Key
PL1: Assess and identify own professional needs for self-

development
PL2: Participate in professional development 

opportunities
PL3: Engage in a continuum of professional growth to 

improve practice

PL4: Incorporate new skills in the teaching and learning 
process

PL5: Reflect on the subject taught and how to teach the 
subject to students

PL6: Recognise the interdependence of teacher learning 
and student learning
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The respondents were asked to refer to the 
di erent ro essional standards and  usin  the le el 
descri tors  rate the sel es accordin ly in relation to 
their current osition as a rinci al de uty rinci al 
or  heir res onses are de icted in i ures 

 or each o  the e ro essional standards  
ach ure also ro ides res onses or each o  the 

substandards within each professional standard.

e ectin  on i ures  it is interestin  to note 
that the responses were quite varied, irrespective 
o  the res ondent s nu er o  years in teachin  or 
the number of years in a senior position. In some 
cases the respondents noted that they were at the 
initial level in a particular competency, while in other 
cases they were at a ro cient or distin uished 
level. For almost all the professional standards, 
more of the respondents rated themselves at the 

ro cient le el and ery ew at the initial le el  nly 
in a few cases were there more respondents who 
rated the sel es at the distin uished le el  t is 
interestin  to note that ore res ondents rated 
the sel es at the distin uished le el in all o  the 
su cate ories in the ro essional standard o   

erha s this rou  o  educators are acutely aware 
o  their role in hel in  sha e society

At this level, 33 out of 35 educators found 
the acti ity o  ratin  the sel es a ainst the 
professional standards useful, while two did not. 
There were 27 who felt that they could identify 
urther trainin de elo ent needs throu h this 

e aluation and our who could not  he re ainin  
three respondents did not respond to the question. 
n addition   res ondents su ested that they 

would reco end that their teachers en a e in 
a similar activity to evaluate themselves and to 
identify further development needs.

e ardin  whether or not sta  er or ance is 
evaluated on the basis of standards, 16 responses 
were in the affir ati e  with all res ondents 
citin  articular er or ance ana e ent tools 
and processes for such evaluations. In addition, 
respondents referred to learner performance and 
teacher nowled e and eda o ical s ills as their 
measures for teacher performance. They also referred 
to the nte rated uality ana e ent yste  as one 

eans o  e aluatin  teacher er or ance

A few incomplete questionnaires were submitted, 
which could not e analysed  e res ondents 
did not answer the sel e aluation uestion 
and  stated that sta  er or ance was not 
evaluated on the basis of standards. In addition, 

 res ondents con r ed that the an

o onwealth ro essional tandards ra ewor  
had een incor orated into their country s school 
i ro e ent lan to a reater or lesser e tent

Not all of the respondents have discussed or 
colla orated with other sta eholders on the an

o onwealth ro essional tandards ra ewor  
At least 11 respondents stated that they had worked 
throu h the standards either to ether with others 
in their schools or on their own. They indicated, 
however, that they did collaborate with schools in the 
sa e cluster and sta eholders re ardin  their own 
country s standards

There were 25 respondents who stated that the 
e cate ories o  ro essional standards were 

appropriate for their context; two respondents said 
they were not appropriate; one did not respond; and 
three respondents did not complete this section of 
the instrument.

he ollowin  o inions re ardin  the an
o onwealth ro essional tandards ra ewor  

were provided by the respondents (verbatim). 
Positive responses with no reservations included:

• They are clear and well structured.

 utstandin

 he standards are ery ood

• They addressed almost every aspect of 
teachin  and learnin

• They are appropriate in my view.

• They are excellent.

 hey are s ot on

 ufficient

Some positive responses contained comments on 
how the PSF can be used:

 ayin  the oundation or ro essional 
development.

 aluatin  teachers in rowth and learnin  with 
the use o  a onitorin  tool

 u ortin  teachers in i le entation o  lans 
to be developed.

 a in  school olicies towards de elo in  
competent teachers.

ther res onses were tentati e or a e 
su estions or i ro e ent

 arently these standards are ery ood  ut 
any su estions or urther i ro e ent would 
only e ade a ter a lyin  it
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 hey are ood or a start

• Unable to elaborate now.

• I would like to see that inclusive education was 
also addressed.

 ill e ood i  it is i le ented ri ht and 
advocacy done.

• Not sure.

  eco nise the interde endence o  teacher 
learnin  and student learnin  is not ery clear 
and needs to be improved.

 ro essional eadershi  o unity and 
elationshi  and ro essional earnin  are 

e ecti e ro essional standards

  o unicates ro essionally   literacy 
is ood ut it is introduced incorrectly ecause 
still need basic literacy, numeracy manually 
before they can proceed to electronics.

6.4 Teachers
he  teachers ro  the artici atin  countries 

who responded to the validation exercise occupy 
ositions in di erent ty es o  schools  na ely 
ri ary  hi h and co rehensi e  and colle es  
he res ondents also occu y di erent le els or 

positions in the schools. The information is provided 
in Tables 7 and 8.

he teachers who res onded occu y di erent 
strata o  the teachin  raternity  ut are all en a ed 
in teachin  here were  unior and  senior 
teachers who responded, as well as nine HODs. One 
responded as an educator and it was not possible to 
ascertain his her le el in the school  n addition  one 
deputy principal responded. Three of the teachers 
are ro  co rehensi e schools   ro  hi h 
schools and 10 from primary schools. Samoa sent 
throu h two res onses ro  colle es which or  

art o  the secondary schoolin  syste

Table 7. Types of schools represented in the validation exercise

Table 8. Levels of teaching posts held by respondents

Country College Comprehensive High Primary Total

Botswana 0 0 1 1 2

Lesotho 0 0 2 1 3

Maldives 0 1 1 1 3

Mauritius 0 0 2 2 4

Samoa 2 0 0 0 2

South Africa 0 2 8 4 14

Swaziland 0 0 2 1 3

Total 2 3 16 10 31

Country
Deputy 

principal
Educator HOD Junior Senior Total

Botswana 0 0 1 0 1 2

Lesotho 0 0 1 0 2 3

Maldives 0 0 0 2 1 3

Mauritius 0 1 2 0 1 4

Samoa 0 0 1 0 1 2

South Africa 1 0 3 7 3 14

Swaziland 0 0 1 1 1 3

Total 1 1 9 10 10 31
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6.4.1 Self-evaluation against the Pan-
Commonwealth Professional Standards 
Framework

eachers were re uested to co lete the sel
e aluation tool  usin  the di erent standards 
descri ed in the an o onwealth ro essional 
Standards Framework in order to check their own 
level of professionalism and to verify whether 
or not the professional standards capture their 

ro essional uali cations and s ills a ro riately  
i ures  ro ide a re ection o  how teachers 

res onded to the sel e aluation

ith res ect to the teachers  sel e aluation  ore 
teachers a ear to see the sel es ein  at the 

ro cient le el in ore o  the su cate ories within 
the broader standards framework than at either the 
initial or the distin uished le el  n  cases ore 
teachers rated the sel es at the distin uished 
level. Like principals and HODs, more teachers see 
the sel es as distin uished in all our su cate ories 
within the  ro essional standard  a ain re
e hasisin  their role as society uilders

Of note is the relatively low number of responses in 
which teachers rated the sel es as distin uished  
for competencies that are usually emphasised as the 

asic co etency o  teachers  na ely nowled e 
and understandin  o  the curriculu  nowled e o  
the su ect atter  and nowled e o  the teachin  
and learnin  en iron ent  t the sa e ti e  one 
other unda ental co etency  nowled e o  the 
learner  a ears not to e this rou  o  teachers  
stron  oint  ore teachers rated the sel es at the 
initial level in this competency. Reasons for this need 
to e ro ed urther to ain a etter understandin  
of how the teachers value these competencies.

Subareas in which more teachers rated themselves 
as distin uished are

 sa e and su orti e learnin  en iron ent

• team spirit;

• communicate professionally;

 en a e in ro otin  hi h uality teachin  and 
learnin

• committed to a vision for their students, 
collea ues and co unities and layin  an 
acti e role in ro otin  a distincti e school 
culture and or ethos

• participate in professional development 
opportunities;

Figure 8. Teachers’ professional knowledge

Key
PK1: Knowledge and understanding of the curriculum
PK2: Knowledge of the subject matter
PK3: Knowledge of the learner
PK4: Knowledge of teaching and learning environment
PK5: Knowledge of the teaching practice
PK6: Knowledge of planning skills
PK7: Knowledge of the education related policies and 

legislation including the rights of children
PK8: Knowledge of methods of communication
PK9: Knowledge of assessment, monitoring and 

evaluation of the learner
PK10: Knowledge of quality assessment, monitoring and 

feedback procedures
PK11: Knowledge of ICT including a wide range of new 

technologies
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Figure 9. Teachers’ professional skills and practices

Figure 10. Teachers’ professional ethics, values and attributes

Key
PSP1: Knowledge of the context in which teaching 

strategies are developed
PSP2: Knowledge of quality assessment, monitoring and 

feedback procedures
PSP3: Effectively review and reflect on teaching and 

learning practices

PSP4: A safe and supportive learning environment
PSP5: Team spirit and collaboration
PSP6: Communicate professionally

Key
PEVA1:  Respect for learners’ rights and dignity
PEVA2:  Role model to learners
PEVA3:  Treat parents and guardians with utmost respect 

and courtesy

PEVA4:  Respect contract(s) duly entered into with employer 
and other parties
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Figure 11. Teachers’ professional leadership, community and relationships

Figure 12. Teachers’ professional learning

Key
PLCR1:  Engage in promoting high-quality teaching and 

learning
PLCR2:  Committed to a vision for their students, colleagues 

and communities and playing an active role in 
promoting a distinctive school culture and/or ethos

PLCR3:  Preserve and promote local and national culture
PLCR4:  Partnerships between community and stakeholders

PLCR5:  Nurturing, mentoring and coaching
PLCR6:  Outstanding interpersonal skills to empower 

colleagues and communities
PLCR7:  Apply critical analysis and problem solving skills to 

educational matters
PLCR8:  Create conducive learning environment through the 

incorporation of new technologies

Key
PL1: Assess and identify own professional needs for self-

development
PL2: Participate in professional development 

opportunities
PL3: Engage in a continuum of professional growth to 

improve practice

PL4: Incorporate new skills in the teaching and learning 
process

PL5: Reflect on the subject taught and how to teach the 
subject to students

PL6: Recognise the interdependence of teacher learning 
and student learning
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 en a e in a continuu  o  ro essional rowth to 
improve practice; and

 re ect on the su ect tau ht and how to teach 
the su ect to students

his is a ositi e re ection o  the education 
en iron ent  i lyin  that there is a oundation 
on which the education system can be improved. If 
there were no such ositi e attri utes a on  the 
teachin  raternity  the need to o erhaul the syste  
would be imperative.

6.4.2 Usefulness of the self-evaluation 
activity

It would appear that the standards framework does 
acilitate a le el o  sel en a e ent with the teachers  

own ro essional uali cations and co etencies  his 
can e eri ed y teachers  res onses to uestions 
re ardin  the use ulness o  the an o onwealth 
Professional Standards Framework.

All 31 of the respondents stated that they found 
the an o onwealth ro essional tandards 

ra ewor  use ul and that they ound the sel
e aluation acti ity use ul as well  wenty nine 
res ondents a reed that they would e a le to 
identi y urther trainin de elo ent needs throu h 
this activity and 30 respondents stated that they 
would recommend this activity to help improve the 
quality of teachers in their countries.

6.4.3 Teachers engaged in discussions on the 
Pan-Commonwealth Professional Standards 
Framework with other groups

nly one teacher con r ed that he or she had 
en a ed in discussions on the an o onwealth 
Professional Standards Framework with a task team 
that was a ointed y the country s education 
ministry; two teachers reported that they had 
en a ed with discussions on the standards 
framework with teachers from other schools; and 
only three teachers re orted ha in  en a ed in 
discussions with teachers from their own schools.

6.4.4 Applicability of the Pan-
Commonwealth Professional Standards 
Framework to the participating countries

There were 22 teachers who felt that the PSF was 
applicable to their countries, while two felt that it 
was not  the re ainin  res ondents did not answer 
this uestion

o e reasons i en or a lica ility  with no 
chan es su ested to the ra ewor  were

 he teachin  ro ession at ri ary le el is loo ed 
down u on y the est uali ed school lea ers  
The Professional Standards Framework may 
help to improve teacher performance as well 
as the standards o  teachin  and contri ute to 
the u radin  o  the teachin  ro ession thus 
attractin  hi h cali re ro essionals

• The professional standards are inclusive and 
a ly to all teachers  hey o er the ro essional 
co unity s eci cations a ainst which 
teachers are a le to set oals or ersonal 
de elo ent and ro ress in the ro ession

  elie e it is worthwhile i in  it a try or the 
ene t o  the educational syste  in auritius 

and potential future of our youth.

 nowled e o  in or ation and co unication 
technolo y

 eachers ha e the nowled e o  and 
understandin  o  the su ect atter

 t will enhance teachers to re ect throu h their 
teachin  and rin  ene cial chan es to their 
teachin

• It could be used to identify areas teachers need 
to improve in their professional development.

• There are so many teachers who have received a 
certi cate le el o  teachin  a lon  ti e ac  and 
they are in need of professional development. 
Not only them, as teachers, we all, always should 

e oin  throu h trainin  sessions to enrich our 
nowled e and s ills as we are res onsi le to 

deliver quality education to all the students. The 
o onwealth standards de and the teachers 

and leaders to e li elon  learners and it could also 
e used as a uideline to e aluate oursel es in 

order to ro ress throu h the career athways

• Because of the quality of education is very much 
a reciated to i ro e education and learnin  in 
my country.

 t will e si ni cant in y country ecause we 
are wor in  on u radin  the standard o  uality 
education for a better future.

 t has hi h international standards

 ecause accordin  to the sur ey it in ol es lots 
o  thin s that they can e i le ented durin  
trainin  o  teachers  hey can de nitely oost 
the standard of education in our country.

• The standards are applicable to any professional 
at any wor in  en iron ent so it a es it easy to 
be easily implemented.
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 ducation is so ethin  that e ol es ecause 
ti es chan e  there ore the o onwealth 
Professional Standards can assess and 
reco end necessary chan es

ther reasons or a lica ility su ested chan es 
or reservations:

• As the standards are meant to be applied in 
teachin  ser ice  they are a lica le thou h 
they must be elasticised since they do not 
assure ro essionalis  in teachin

• This depends on a number of factors, resources 
the main one. In some cases yes, in some no.

he ollowin  reasons were i en or statin  
that the framework was not applicable to the 
res ondent s country

 earnin  culture could di er causin  di erent 
needs and expectations from both teacher and 
learner.

• The Education System does not support 
teacher de elo ent strate ies i e  there are no 
scholarshi s study lea e set aside or urtherin  
studies.

6.4.5 Participating teachers’ definitions of a 
professional teacher

ith res ect to what the teachers would de ne as 
key characteristics of a professional teacher, the 
ollowin  is a su ary o  their res onses

 ne who is nowled ea le and s il ul o  the 
curriculum, competent and committed to 
the world of work, and should be supportive 
and respectful to the learners and the school 
co unity  lso has a dee  understandin  o  
su ect atter and eda o ical nowled e

 ust e a le to en a e all sta eholders in 
learner education.

 as ro essional nowled e  use o  child 
centred approach, respects students, warm, 
accessi le  enthusiastic and carin  and creates 
a sense o  co unity and elon in  in the 
classroom.

 s a li elon  learner  assesses his her teachin  
throu hout the lessons and nds new ways 
to present material to make sure that every 
student understands the key concepts.

 olla orates with collea ues on an on oin  
asis  and sharin  o  ood ractice with 

collea ues  in and outside o  school

• Punctual.

 s uided y an ethical code o  ractice

  ro essional teacher is a arent ure to 
whom learners look up to for their holistic 
de elo ent  e she is hi hly ethical and 

er or s his her desi nated ro essional duties 
with distinction.

 o ha e a ull understandin  o  the ollowin  
understandin  o  the curriculu  nowled e 
o  the su ect atter  nowled e o  uality 
assess ent and onitorin  and eed ac  
procedure.

• A professional teacher must have leadership 
ualities and ood co unication s ills

 ust e willin  to learn and ust ha e tea  
spirit.

 ran e o  characteristics ha e een ro ided  
which in essence are not very dissimilar. They also 
a ear to re ect any o  the standards s eci ed 
in the an o onwealth ro essional tandards 
Framework.

6.4.6 Possibility of a career pathway

On the question of whether or not the teachers 
thou ht that the ra ewor  ro ided an indication 
of a career pathway within the education system, 

 res ondents a reed that it de nitely did indicate 
how teachers can develop and build a career in 
education  o e o  the reasons i en were

• It clearly shows where we are and where we 
should reach. It helps us to understand the weak 
areas within us in our profession and hence 
would help us to strive hard to achieve the 
maximum.

• It reminds and equips me more on my work in 
the education system. Teacher and student 
relationships are important. It also focuses on 

uality learnin  and teachin

• They demonstrate commitment to the vision 
o  the school or students  collea ues and 
co unities  thus co it ent in ro otin  
and reser in  the country s local history

 t oti ates teachers  encoura es artici ation 
and encoura es sel  and eer de elo ent

 t i es clear indication o  what is e ected o  a 
teacher.

Those who felt that the framework did not provide a 
career athway a e the ollowin  reasons
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 t is not easy to et a i u  otential in the 
work place as the opportunities are limited.

• It can work only if it is truly implemented. But 
promotion is still based on seniority in the 
primary sector and not on merit. Teachers are 
promoted to deputy headmaster after 28–30 
years. Deputy headmasters are promoted to 
head asters a ter  years  t all ta es a lon  
time and is based only on years of employment in 
the system. Merit, ability and success do not play 
a role. Hence the standards framework will not 
have an impact in this area.

It is obvious that, while the standards framework 
does promise the possibility of a career pathway, it 
is important that each country ensure that there is a 
relia le and trans arent syste  de onstratin  air 
and e uita le teacher de elo ent tra ectories and 
career pathways.

6.4.7 Relevance of the Pan-Commonwealth 
Professional Standards Framework to the 
immediate teaching environment

wenty ei ht teachers elt that the standards were 
rele ant to their i ediate teachin  en iron ents 
or the ollowin  reasons

• It develops leadership, community and holistic 
teachin

• The standards are relevant, but there is always 
room for improvement to meet the ever dynamic 
learnin  en iron ent

• They have a lot of what the teacher needs. 
hey hel  a teacher with wor in  relationshi s 

with students and collea ues  hey re ind the 
teacher of professional ethics.

 hey are rele ant e en thou h they cannot 
be entirely divorced from social forces such as 

olitics  reli ion and econo y in the country

• Since I am also a teacher, these standards have 
already helped me to be a better teacher by 
re indin  e o  the ualities  already ha e as 
well as the qualities I still have to work hard to 
achie e  n other words  it a e e a dee er 
insi ht into y attri utes and what  should 
achieve in order to be a better teacher.

• They are relevant and promote trust and 
understandin  and uilds artnershi  with all 
se ents o  the school co unity

 hey encoura e conduci e teachin  and learnin  
environment.

 t is rele ant a lica le to your i ediate 
teachin  en iron ent  ecause  a  teachin  
in a very poor community where we do not have 
the access to the newest technolo y

 hey i e clear uidelines as to how est to 
deli er the curriculu  es ecially in li ht o  the 
new urriculu  ssess ent olicy tate ent 
(South Africa).

The one teacher who stated that the professional 
standards were not relevant or applicable 
un ortunately did not ro ide a reason or sayin  so

6.4.8 Suggestions for improvement to the 
Pan-Commonwealth Professional Standards 
Framework

eachers ro ided the ollowin  su estions on how 
the an o onwealth ro essional tandards 
Framework could be improved:

• The professional standard ‘Professional ethics, 
alues and attri utes  could include criteria such 

as sel estee  sel res ect and sel oti ation  
as o ten teachers are dissatis ed or rustrated 
for some reason, which can eventually lead to 
teacher burnout.

 ncor orate reli ion  it will hel  with ood 
behaviour of students.

 he standards ust e e i le to allow or 
transformation as they are not perfect.

 onsider chan in  the clause treat arents and 
uardians with ut ost res ect and courtesy  to 

‘build and maintain a positive relationship with 
arents and uardians  instead

 n a in  in ro otin  uality teachin  and 
learnin  nowled e and understandin  o  the 
curriculum.

 or the   nowled e o  in or ation and 
co unication technolo y  includin  a wide 
ran e o  new technolo ies  teachers need ore 
trainin  in co uter literacy  and the schools 
should su ort this trainin  lso this standard 

ust e noted in con unction with teacher and 
learner ability to master the written and spoken 
lan ua e

6.4.9 Confidence in achieving the standards 
stipulated in the Pan-Commonwealth 
Professional Standards Framework

he  teachers who stated that they elt con dent 
they could achie e the standards o  the an
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o onwealth ro essional tandards ra ewor  
ade the ollowin  co ents in this re ard

 ith ro er trainin  lans and ca acity uildin  
most of the standards will be achieved but it 
de ends u on the willin ness o  the authority 
to implement and sustain the Professional 
Standards Framework.

• They are achievable but it is a process.

• It is possible to achieve most of them 
althou h challen es will always e there due to 
uncontrollable events.

 he cate ories are clearly de ned and all o  
them are very helpful to the teacher. All of them 
talk about real life developments.

• I always try to be the best in whatever I do. By 
oin  throu h this   ca e to now that there are 

many areas I could improve as a teacher and the 
est thin  is that now  now the wea  areas and 

I can clearly see where I have to reach if I am to 
e a distin uished teacher  ince  ha e a stron  

will   a  con dent that  could achie e ost o  
the standards in the PSF.

  will e ore con dent i   now y stren ths 
and wea nesses    now what  a  doin  to 

ene t teachin  and learnin  o  the students  
he  hel s to wei h u  y stren ths and 

weaknesses.

• It is achievable, but with the support of our 
country s education de art ent and also 

nancial ac in

  elie e  can achie e ore and ene t a lot 
ro  this ro ect

his is use ul or the countries to ta e co nisance 
o  when de elo in  their own standards  he  
can be used to empower teachers much more than 
if it were used only as an indicator for promotions 
and re uneration

6.5 Academics and academic 
institutions

he  acade ics who res onded to the an
o onwealth ro essional tandards ra ewor  

validation instrument were from Lesotho, Maldives, 
Mauritius, Samoa, South Africa and Swaziland. 
Botswana did not send a completed instrument 
ro  this cate ory o  res ondents  a le  ro ides 

a description of the distribution.

6.5.1 Academic institutions’ recognition 
of and engagement with the Pan-
Commonwealth Professional Standards 
Framework

on  the res ondents were lecturers  heads o  
education  associate ro essors  an actin  dean  
a course co ordinator  a senior lecturer  a director 
of a professional development institute within a 
teacher union and an ad isor to the ouncil or 

i her ducation  he res ondents had een at the 
academic institutions for between 4 and 23 years. 

 the  acade ics  nine stated that the an
o onwealth ro essional tandards ra ewor  

was reco nised y their institutions  si  said that the 
standards were not reco nised y their institutions 
and two said they did not know whether or not their 
institutions had en a ed with the  while one 
respondent indicated that he or she was not aware 
of the framework.

Four academics, two from Mauritius, one from 
Lesotho and one from South Africa, stated that their 
uni ersities were tas ed with re iewin  the an

o onwealth ro essional tandards ra ewor  
he others stated that their institutions were not i en 

that opportunity or that they did not know whether 
their universities were involved or not. It is noted that 
res ondents ro  within the sa e country a e 
di erent res onses to this uestion  his could i ly 
that the artici ants were ro  di erent institutions or 
that the framework discussions within the institution 
too  lace only a on  a s all rou  and not ore 
widely a on  the rest o  the sta

Table 10 provides an indication of the countries in 
which academic institutions were involved in the 
review of the professional standards and the extent 
to which the institutions reco nised the ra ewor

Country Number of 
respondents

Lesotho 5

Maldives 2

Mauritius 3

Samoa 1

South Africa 4

Swaziland 3

Total 18

Table 9. Number of academic respondents 
per country
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Country Institution involved in 
reviewing the PSF

Institution not involved in reviewing 
PSF, or don’t know

Standards PSF 
recognised

Yes No

Botswana

Lesotho 1 4 1 4

Maldives 0 2 1 1

Mauritius 2 1 2 1

Samoa 0 1 1

South Africa 1 2 1 3

Swaziland 0 2 3 0

Total 4 12 9 9

Table 10. Institutional review of Pan-Commonwealth Professional Standards Framework 
and institutional recognition (number of responses)

Table 11. Academics’ responses to recognition of the Pan-Commonwealth Professional 
Standards Framework (number of responses per category)

Country Seen in 
institutional policy

Seen in internal 
practices

Discussions with 
no actions yet

Not recognised 
yet

eco nition o  the an o onwealth  in the de elo ent o  a ra ewor  or teacher uali cations

Botswana 0 0 0 0

Lesotho 0 1 4 0

Maldives 0 1 0 1

Mauritius 0 2 0 1

Samoa 1 0 0 0

South Africa 0 2 0 1

Swaziland 1 2 0 0

Total 2 8 4 3

n a e ent with the an o onwealth  with ros ecti e educators durin  contact sessions 
(lectures, discussions, etc.)

Botswana 0 0 0 0

Lesotho 0 1 2 1

Maldives 0 0 1 1

Mauritius 0 0 2 1

Samoa 1 0 0 0

South Africa 0 2 0 1

Swaziland 1 1 1 0

Total 2 4 6 4
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While the university in Swaziland was tasked with 
re iewin  the an o onwealth ro essional 
Standards Framework and respondents indicated 
that the uni ersity had reco nised the ra ewor  
they noted that the country was unable to proceed 
with i le entin  the ra ewor  ecause o  
undin  constraints  es ondents also su ested 

that the country needs support from the 
o onwealth to de elo  curricula and a ly the 

ra ewor  with re ard to ro essional s ills and 
competencies required in the classroom.

6.5.2 Recognition of the Pan-
Commonwealth Professional Standards 
Framework in the development of teacher 
qualifications and engagement with 
student teachers

With respect to whether or not the academics 
ro  the di erent countries had en a ed with the 

Professional Standards Framework, the responses 
varied. They are provided in Table 11.

Two responses, from Swaziland and Samoa, 
con r ed that the institution had reco nised 
the an o onwealth ro essional tandards 

ra ewor  in teacher uali cation de elo ent 
throu h institutional olicy  i ht res onses 
re ardin  internal ractices  ro  Mauritius, 
Swaziland, Lesotho, Maldives and South Africa, 
were in the affir ati e  es onses ro  our 
respondents from Lesotho said that there had been 
discussions, but they indicated that no actions in 
relation to implementation or policy development 
had taken place. Respondents from three countries, 
Maldives, Mauritius and South Africa  con r ed 
that their countries had not reco nised the 
standards yet

This analysis clearly shows that academic 
institutions in each o  the countries ha e en a ed 
with the an o onwealth ro essional 

tandards ra ewor  di erently  hile so e 
institutions ha e had the o ortunity to en a e 
with the PSF, others in the same country have not.

e ardin  the en a e ent with student teachers  
respondents from Samoa and one from Swaziland 
re orted that the an o onwealth ro essional 
Standards Framework was incorporated in 
institutional policies. The respondent from 

wa iland re orted that lecturers were encoura ed 
to en a e in discussin  the ra ewor  with 
prospective educators. Four respondents stated 
that en a e ent with students was seen in internal 

ractices  si  res ondents stated that en a e ent 

was at the discussion level only; and four stated 
that there was no reco nition o  the an

o onwealth ro essional tandards ra ewor  
at the institutional or departmental level.

t is clear that institutional en a e ent with the 
an o onwealth ro essional tandards 

Framework has been uneven within institutions and 
across academic sectors.

6.5.3 Included Pan-Commonwealth 
Professional Standards Framework in own 
teaching practice or collaborated with other 
institutions

With respect to whether the lecturers in each 
institution re resented reco nised the an

o onwealth ro essional tandards ra ewor  
in their teacher trainin  ractices   said no  statin  
that they had never had the opportunity to discuss 
the framework, that the institution did not have the 
ca acity to a e the necessary chan es or that 
the standards were not widely disseminated and as 
a result were not reco nised y the institution  he 
re ainin  si  res ondents stated that only certain 
aspects of the framework were incorporated into or 
included in their ro ra es or that the ra ewor  
was incorporated, but not at an institutional level. 
It would appear from these responses that certain 
as ects o  the an o onwealth  were 
favoured and incorporated.

Fourteen respondents claimed that they had 
never collaborated with other teacher education 
institutions or other countries to ali n their 

uali cations with the an o onwealth 
Professional Standards framework. However, a few 
res ondents stated that they did lan to en a e 
with other o onwealth countries in the near 
uture  he re ainin  our res ondents clai ed 

that they wor ed closely with the o onwealth  
that they had attended workshops in the clusters or 
countries or that they had worked closely with other 
institutions.

6.5.4 Appropriateness of the professional 
standards

Seventeen respondents stated that they found 
all e cate ories o  the ro essional standards 
a ro riate or enerally a ro riate  he reasons 
or their res onses ran ed ro  the alue to 

the institution o  usin  the ra ewor  to the 
e owerin  e ect the ra ewor  has on teachers 
and other educators. The respondents noted that 
the ra ewor  is rele ant or the twenty rst
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century teacher and or teachin  in a chan in  world  
There were, however, concerns raised that some 
o  the ore ressin  teacher education issues and 
the deeper contextual issues are, at best, implicit in 
the standards. These issues may need to be teased 
out more and the standards made more nuanced in 
di erent conte ts

The respondents from Samoa felt that the 
framework was appropriate to the needs of a 
de elo in  nation such as theirs and that the 
utilisation of standards such as those in the 
ra ewor  will assist in i ro in  the uality o  

education in Samoa.

One respondent from South Africa noted that the 
standards are broad and they can be applied broadly 
to the teachin  and learnin  that ta e lace in the 
initial teacher education ro ra es  s eci cally the 

achelor o  ducation d  de ree  he standards 
are seen as ein  a lica le to the outh rican 
situation and as ein  articularly use ul in hel in  
teacher educators to assess their courses and to 
implement a culture of professional accountability.

One respondent from Swaziland stated that an 
i ortant su cate ory o   standards or 
Swaziland could be ‘to demonstrate positive values, 
attitudes and behaviour and be responsible for and 
be aware of their professional duties and statutory 
ra ewor  within which they unction

6.5.5 Standards that could be improved

Two respondents from Mauritius, two from Lesotho 
and three from South Africa were comfortable with 
the framework as it stands. They stated that the 
standards appear to cover in some detail what is 
e ected o  a teacher  hey su ested that they 
would like to attempt to implement the standards 

e ore su estin  any i ro e ents

The other respondents provided some comments 
re ardin  how the standards could e i ro ed  
Most of the respondents felt that the PEVA 
standard alls short in addressin  ey issues such as

• how the standard will be implemented and 
measured;

 includin  ore s eci c criteria on alues  and 
entionin  the word alue  in the standards

 ro otin  conte tual or the country s alues  
ethics and attri utes  to encoura e learners to 
i i e and res ect their own country s alues  
ethics and attributes; and

 includin  res ect or collea ues  in the standard

ther co ents were a out countries en a in  
internally in wides read discussions on the an

o onwealth  es ondents su ested 
that the o ern ents and education inisters 
should e in loo in  at ways in which ro essional 

uali cations can e i ro ed y incor oratin  
professional ethics and conduct, professional 
de elo ent  and ro essional rowth and learnin  
a on  teachers and school leaders in olicies and 

uidin  docu ents  hey su ested that re
ser ice and in ser ice trainin  ro ra es could e 
included y incor oratin  the standards in the

t was also su ested that the ad ocates o  the an
o onwealth ro essional tandards ra ewor  

should re er to the study conducted y a ataese 
Tupu Tuia (2013), Decontextualizing and Re-theorising 
Cultural Values in Teacher Education Practices: A 
Samoan Standpoint, to help improve professional 
standards in a more practical and relevant way that 
considers each country s uni ue alues and socio
political system.
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7.1 The framework is useful but it 
has had very limited exposure

his alidation study has shown that  y and lar e  
the an o onwealth ro essional tandards 
Framework for Teachers and School Leaders has 
been useful to the countries involved and has, to 
so e de ree  addressed the o ecti es outlined 
in the introductory comments. It was found that, 
except for Botswana, Maldives and Mauritius, 
countries a ear to e in the initial sta es o  
interro atin  the ra ewor  easons or this are

• Representatives who attended the workshops 
are no lon er in their inistries and new eo le 
who ha e ta en o er are only ust e innin  the 
process. Many of these people will need further 
su ort in ta in  the ra ewor  orward  n 
addition, champions in each country need to be 
identi ed and su orted

• Some countries, such as Swaziland and Samoa, 
also re uire nancial su ort to ta e the 
process forward. Lesotho has also indicated 
that the o onwealth should assist with 

nancial su ort to ena le the ad ocacy and 
development of the standards.

 he resence o  re ulatory odies could 
assist in aintainin  ro essional standards  
however, such bodies require a national 

andate and o ern ent su ort to do so  
or re ulatory odies to ha e ore in luence 

on the settin  o  standards  their andates 
need to e e tended y the o ern ents and 
su orted with le islation

7.2 Policy-makers have an 
important role to play

olicy a ers ha e shown stron  co it ent 
to and participation in the development of the 
ra ewor  t a ears that the o onwealth 
rocess has had an i ortant catalytic e ect 

on the development of national standards and 
certainly on the e tent to which olicy a ers 
have been made aware of the importance and 
potential of professional standards. The research 
also shows that teacher re ulatory odies are 

layin  an increasin ly i ortant role in the 
countries surveyed. The teacher councils in 

oth esotho and otswana will e i en the 
res onsi ility o  cha ionin  the standards once 
they have been developed (online discussion 
contri ution  olicy a ers ro ided a ran e o  
responses to the question on minimum standards 
for educators. In some cases, the response was 
li ited to uali cations  while others de onstrated 
a roader understandin  o  ro essional standards  
This variation is symptomatic of the varied 
understandin s o  ro essional standards a on  

olicy a ers

7.3 Teachers and school leaders 
included in the study used the 
standards	with	good	results

hirty e rinci als and s and  teachers 
were as ed to conduct a sel e aluation ased on 
the criteria contained in the ra ewor  he ndin s 
were reported in detail in the previous section of 

7	 Cross-cutting	observations

Item Principals and HODs Teachers

orrelation etween e erience and ro ciency Not explicit Not explicit

Usefulness of the PSF 33 out of 35 31 out of 31

Evaluation of performance on the basis of standards 16 out of 35 No data available

Appropriateness of standards to context 25 out of 35 22 out of 31

Table 12. Comparison of comments from principals and HODs with those of teachers
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the report. It is, however, useful to consider some 
o erarchin  o ser ations in this re ard a le 

e co are the sel e aluations o  the rinci als
de uty rinci als s and the teachers to esta lish 
the efficacy o  the ra ewor s standards or this 

rocess  i ures  show how the two rou s o  
educators (school leaders and teachers) responded 
to each level of the professional standards. In this 
re ard it ust e noted that the relati ely s all 
sa le does not allow any eneralisation

Figure 13. Principal and teacher professional knowledge levels

Figure 14. Principals’ and teachers’ level of professional skills and practices

PK Professional knowledge – knowledge of the curriculum, 
the subject matter, the learner, the teaching practice, 
the education-related legislation, methods of 
communication and how to teach in a changing world. 

Key
P,  principals/deputy principals and HODs; 
T,  teachers.

PSP Professional skills and practice – necessary skills and 
standards that would enable teachers to become 
professional and competent teachers who can also 
communicate effectively with others.

Key
P,  principals/deputy principals and HODs; 
T,  teachers.
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Figure 16. Principals’ and teachers’ level of professional leadership, community and relationships

Figure 15. Principals’ and teachers’ levels of professional ethics, values and attributes

PLCR Professional leadership, community and 
relationships – work collaboratively with colleagues, 
communities and stakeholders to create a conducive 
learning environment and to provide effective 
communication.

Key
P,  principals/deputy principals and HODs; 
T,  teachers.

PEVA Professional ethics, values and attributes – 
demonstrate positive values, attitudes and behaviour 
and be responsible for and be aware of their 
professional duties and statutory framework within 
which they function.

Key
P,  principals/deputy principals and HODs; 
T,  teachers.
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i ure  resents the results o  the rinci als  and 
teachers  sel e aluation a ainst the ro essional 
standard of professional knowledge. For most of the 
su cate ories within this ro essional standard  
more of the principals and teachers rated themselves 
as ro cient  ore teachers rated the sel es as 
distin uished or nowled e and understandin  o  
the curriculu  than at the initial or ro cient le el  
More principals and teachers rated themselves 
as distin uished or nowled e o  the su ect 

atter and nowled e o  the teachin  and learnin  
environment. A fair number of principals and teachers 
rated the sel es at the initial le el or nowled e 
of the learner and more principals rated themselves 
at the initial le el than at the distin uished le el or 

nowled e o   t a lance  it is relati ely easy to 
see the levels the respondents rated themselves at 
for each of the standards, and therefore to determine 
the areas in which urther trainin  is re uired  n 
addition, it is easier to note areas in which principals 
and teachers ay dis lay distin uished le els o  
competence.

For the standard professional skills and practice, 
i ure  shows that ore rinci als and teachers 

rated the sel es as ro cient than at the initial or 
distin uished le el or nowled e o  the conte t in 
which teachin  strate ies are de elo ed  nowled e 

o  uality assess ent  onitorin  and eed ac  
rocedures  and a ility to e ecti ely re iew and 

re ect on teachin  and learnin  ractices  ore 
principals and teachers were able to place themselves 
at the distin uished le el or uildin  tea  s irit and 
colla oration and or co unicatin  ro essionally  

he interestin  su cate ory shown in the ra h 
is that o  creatin  a sa e and su orti e learnin  
en iron ent  or this su cate ory  ore rinci als 
rated themselves at the initial level, while more 
teachers rated the sel es at the distin uished 
le el  his i es one the i ression that so e 
competencies are priorities for principals, while others 
are priorities for teachers.

i ure  indicates that  or the standard professional 
ethics, values and attributes, more principals and 
teachers rated the sel es as distin uished than 
at the initial or ro cient le el  ery ew o  either 

rou  o  res ondents rated the sel es at the 
initial level. While more teachers rated themselves 
as distin uished or res ect or learners  ri hts 
and di nity  the ratio o  distin uished to ro cient 

rinci als was  to  i lyin  that only a ew ore 
rinci als were rated at the distin uished le el than 

at the ro cient le el or that articular su cate ory  
Overall, the principals and teachers appear to be 
hi hly co etent in this ro essional standard  

Figure 17. Principals’ and teachers’ levels of professional learning

PL Professional learning – participation in a wide range 
of CPD activities, pursuing opportunities to grow 
professionally and to enhance the teaching and learning 
process, the recognition of the interdependence 
of teacher learning and students’ learning, and 
engagement in a continuum of professional growth to 
improve their practice.

Key
P,  principals/deputy principals and HODs; 
T,  teachers.
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This observation was noted by participants from 
Botswana and Lesotho, who maintained that, in 
uture teacher trainin  curriculu  re iews  the 

professional ethics, values and attributes should be 
considered, to reinforce current practice in school 
environments.

Generally for the standard professional leadership, 
community and relationships  i ure  shows that 
the principals and teachers rated themselves as 

ro cient  here ore teachers rated the sel es 
as distin uished  the di erence etween those 
who rated the sel es at the ro cient le el and 
those at the distin uished le el is ery sli ht   ew 
teachers rated the sel es as distin uished or two 
su cate ories  en a e in ro otin  hi h uality 
teachin  and learnin  and co it ent to a ision 
or their students  collea ues and co unities 

and layin  an acti e role in ro otin  a distincti e 
school culture and or ethos  his is another area 
that re uires so e rioritisation  erha s in ser ice 
trainin  in this area ay roduce reater results than 
at the re ser ice le el

i ure  shows that  or the standard o  professional 
learning, most of the principals and teachers 
rated the sel es as ro cient  e ce t or three 
su cate ories in which ore teachers rated 
the sel es as distin uished  na ely artici atin  in 

ro essional de elo ent o ortunities  en a in  
in a continuu  o  ro essional rowth to i ro e 

ractice  and re ectin  on the su ect tau ht and 
how to teach the su ect to students  his is an 
interestin  o ser ation  as it is lin ed to ro ression 
ro  teacher to senior le el ositions  ncenti es 

such as promotions and salary increases may be a 
contri utin  actor in this ro essional standard

Overall, it would seem that the standards have 
helped teachers and school leaders to identify their 
stren ths and areas in which urther de elo ent 
is re uired  hile considerin  the li itations o  a 
sel e aluation  the research has shown that the 
standards have the potential to be used as a tool to 
assist all teachers in assessin  their co etencies  
and also to de elo  their own learnin  and trainin  

lans to consolidate their ro essional uali cations

7.4 Academics also have an 
important role to play
It is clear from responses received from academics 
that academic institutions in the countries have 
en a ed with the an o onwealth  
di erently  hile so e institutions ha e had the 

o ortunity to en a e with the  others in the 
sa e country ha e not  he a ority o  acade ics 
noted that they ound all e cate ories o  the 

ro essional standards a ro riate or enerally 
appropriate. Academics in particular found that the 
PEVA standard requires further development and 

e i ility to e conte tualised y s eci c countries

Botswana did not involve academics, but the 
participant asserts that the Dean of the School of 

ducation at the ni ersity o  otswana was i en a 
questionnaire. However, no responses were received 
from the university.

The two participants from Botswana and Lesotho 
who responded on the online platform state 
that, overall, the involvement of academics and 
researchers in the professional standards for 
teachers is i ortant  owe er there are country
s eci c dyna ics that need to e addressed to 
encoura e stron er colla oration etween olicy
makers, on the one hand, and academics and 
researchers  on the other   su estion is ade that  
in all future work on teacher standards, academics 
should be included.
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8 Limitations of this study

As with any study, there are limitations to what 
can e achie ed  his alidation o  the an

o onwealth ro essional tandards ra ewor  
for Teachers and School Leaders was limited 
to 99 respondents from seven countries from 
di erent le els o  the syste  olicy a ers  
school leaders, teachers and academics. While 
the res onse rate was ery ood  the sa le 
was li ited and the ndin s thus only indicati e  
Despite these limitations, the study has provided 
i ortant insi hts that stand to ene t countries 
de elo in  ro essional standards on a national 
le el and also or the urther re ne ent o  the an

o onwealth 

The country representatives also indicated that 
ti e i en or the alidation study was li ited and 
they could not rie  their res ondents sufficiently  
They would have liked to have broadened their 
country sa les
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9	 Concluding	comments

he de ates on esta lishin  ro essional standards 
or teachers are wide and ar reachin  here are 

ar u ents or and a ainst the use o  standards  he 
nature of professionalisation itself has also been 
a lon standin  de ate  the nternational a our 

r anisation and the nited ations ducational  
cienti c and ultural r ani ation  

reco ended ore than si  decades a o that 
teachin  should e re arded as a ro ession  he 

an o onwealth  is an i ortant atte t 
to take this recommendation forward, in this case 

eyond national and re ional le els  to ro ide a 
set o  hi h le el standards that o onwealth 
countries are able to interpret and contextualise. 
n this sense  the an o onwealth  is the 
rst o  its ind and has the otential to ser e as a 

co only a reed re erence oint in oth re ional 
and national standards development processes.

on  the o ecti es o  the an o onwealth 
PSF were to

 ay the oundation or de elo in  or enhancin  
re ser ice  in ser ice and continuin  

professional development;

 ssist teachers in sel assess ent o  their 
competencies, from which they can develop their 
learnin  and trainin  lans to consolidate their 

ro essional uali cations

 ay the oundation or onitorin  and e aluatin  
teachers  ro essional rowth and learnin

 u ort the lannin  de loy ent and utilisation 
of teachers and school leaders; and

5. Act as the basis to propose policies towards 
a co etent uali ed teachin  orce  

o onwealth ecretariat   

hile these o ecti es ay e iewed as o erly 
ambitious, the validation study has found that the 
framework, in its current form, has the potential to 
contri ute to each o  the o ecti es  t resent  
in ol e ent is li ited to a s all rou  ainly o  

olicy a ers  which a es it difficult to eneralise  
The interaction with teachers and school leaders 
does  howe er  show reat otential or assistin  
with the sel assess ent o  co etencies and 

or onitorin  rowth and learnin  here is a real 
need for advocacy for the framework if the potential 
outlined a o e is to e ul lled  s noted earlier  all 
the sampled countries except Botswana, Mauritius 
and aldi es ha e only ust e un en a in  with 
the

he role o  re ulatory odies or teachers should 
also not be underestimated. The research has 
shown that in the countries in which such bodies 
e ist  standards are ostly ein  re ised  essons 
learnt from these countries need to be shared with 
the other countries to assist in esta lishin  new 
re ulatory odies that can lay a ore rele ant role 
in de elo in  and i le entin  standards

inally  the an o onwealth  should e 
i ro ed  re ned and also conte tualised on a 
re ular asis  nsi hts ro  this study will e use ul in 
that re ard

he alidation e ercise has con r ed that the 
o onwealth ro essional tandards ra ewor  

for School Leaders and Teachers has the potential 
to ro ide a use ul asis or countries de elo in  
national standards for teachers and school leaders. 
t is also star ly e ident that awareness o  the an

o onwealth  is li ited ainly to a s all 
rou  o  olicy a ers who ha e een in ol ed 

in the consultations that too  lace durin  the 
development of the standards. This validation 
process will undoubtedly contribute to awareness 
of the PSF, but more will have to be done. The 
su estion to identi y country cha ions to uild on 
the momentum created thus far seems reasonable, 
but the key to this process will be the traction 

ained a on  olicy a ers as a result o  the alue 
added when usin  the ra ewor  as a re erence 
tool  he ro ustness o  the  drawin  on the 
extensive consultations, will be the ultimate factor 
to consider  he ndin s o  this alidation rocess 
see  encoura in  and the online discussion with 
South Africa, Lesotho, Botswana and Mauritius 
con r s the ndin s as a true re ection o  the 
countries  understandin  and le el o  de elo ent 
of the professional standards for teachers and 
school leaders
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Annex 1: Commonwealth Standards 
Framework

Introductory note

ased on a re uest ro  o onwealth inisters o  
ducation this set o  e ro essional standards has een 

de elo ed y re resentati es o  o onwealth e er 
tates with su ort ro  the o onwealth ecretariat  

The standards draw on country experiences and have been 
developed to:

 ay the oundation or de elo in  or reno atin  
re ser ice  in ser ice and continuin  ro essional 

de elo ent 

 ssist teachers in sel assessin  their co etencies  
ased u on which they can de elo  their learnin  

and trainin  lans to consolidate their ro essional 
uali cations

 ay the oundation or onitorin  and e aluatin  
teachers  ro essional rowth and learnin

 u ort the lannin  de loy ent and utilisation o  
teachers and school leaders; and

• Act as the basis to propose policies towards a 
co etent teachin  orce

he e cate ories o  ro essional standards are as ollows

 ro essional nowled e  nowled e o  the 
curriculu  the su ect atter  the learner  the 
teachin  ractice  the education related le islation  
methods of communication and how to teach in a 
chan in  world

2. Professional skills and practice – necessary skills and 
standards that would enable teachers to become 
professional and competent teachers who can also 
co unicate e ecti ely with others

3. Professional ethics, values and attributes – 
demonstrate positive values, attitudes and behaviour 
and be responsible for and be aware of their 
professional duties and statutory framework within 
which they function.

4. Professional leadership, community and relationships 
 wor  colla orati ely with collea ues  co unities 

and sta eholders to create a conduci e learnin  
en iron ent and to ro ide e ecti e co unication

 ro essional learnin   artici ation in a wide 
ran e o   acti ities  ursuin  o ortunities to 

row ro essionally and to enhance the teachin  
and learnin  rocess  the reco nition o  the 
interde endence o  teacher learnin  and students  
learnin  and en a e ent in a continuu  o  

ro essional rowth to i ro e their ractice

ach o  the cate ories is urther descri ed in ter s o  
s eci c standards and their associated le el descri tors 
across the ollowin  le els

 nitial  or newly uali ed teachers with li ited 
experience, as well as more experienced teachers 
with limited professional development.

 ro cient  or uali ed teachers that are a le to 
demonstrate professional skills and attributes.

 istin uished  or uali ed teachers that are a le to 
demonstrate advanced levels of professional ethics 
and values, leadership as well as own professional 
learnin

The table below provides an indicative overview of the 
professional standards that carry the most emphasis 
across the di erent le els o  ro ciency

Teachers, school leaders, curriculum developers 
and olicy a ers are encoura ed to contact the 

o onwealth ecretariat or ore in or ation and
or to eco e art o  the rowin  co unity o  ractice 
involved in this initiative:

o onwealth ecretariat  arl orou h ouse  
Pall Mall, London SW1Y 5HX, UK
Phone: +44 (0)20 7747 6500 (switchboard)
Fax: +44 (0)20 7930 0827 
Email: info@commonwealth.int

Category of professional standard  Initial Proficient Distinguished

re ser ice ro essional nowled e *** ** *

n ser ice Professional skills and practices ** *** **

Professional ethics, values and attributes ** ** ***

Professional leadership, community and relationships * ** ***

ro essional learnin * ** ***
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Professional	knowledge

o onwealth teachers should now the curriculu  
the su ect atter  the learner  the teachin  ractice  
the education related le islation  ethods o  
co unication and how to teach in a chan in  world

he ollowin  ro essional standards should e et y 
o onwealth teachers

PK1

 
 
 
 
 
 
 
 
 
 
 
 
PK2

 
 
 
 
 
PK3

 
 
 
 
 
 
 
 
PK4

nowled e and 
understandin  o  
the curriculum 
 
 
 
 
 
 
 
 
 

nowled e o  
su ect atter

 
 
 
 

nowled e o  the  
learner 
 
 
 
 
 

 
nowled e o  

the teachin  
and learnin  
environment

Is able to apply and use 
nowled e o  curriculu  

content and eda o y to lan 
eanin ul  en a in  learnin  

experiences appropriate to 
student level; has an adequate 

nowled e o  the rere uisite 
curriculum that precede and 
follow the current level; is able 
to de onstrate the inter
relatedness of disciplines that 
is demonstrated in lessons at a 
basic level

Demonstrates an adequate 
nowled e and understandin  

o  the su ect atter that 
creates and supports basic 
opportunities for students to 
learn

Demonstrates adequate 
nowled e o  the underlyin  

principles of how students 
develop and learn; 
demonstrates adequate 
reco nition and acce tance o  
social and economic diversity of 
learners

 
Uses practical and theoretical 

nowled e o  eda o y to 
desi n and ada t a ran e o  
teachin  learnin  and classroo  

ana e ent strate ies rele ant 
to student sta es o  learnin  
de onstrates asic nowled e 
and understandin  o  students  

ac round  their s ills  interests 
and prior achievements

Is able to apply and use 
nowled e o  curriculu  

content and eda o y to lan 
eanin ul  en a in  learnin  

experiences appropriate 
to student level; knows the 
curriculum required for student 
mastery of content of the 
levels that precede and follow 
the current level; consistently 
de onstrates the inter
relatedness of disciplines in 
lessons

Demonstrates a secure 
nowled e and understandin  o  

the su ect atter that creates 
and supports opportunities for 
students to learn 

Demonstrates secure 
nowled e and understandin  

o  the underlyin  rinci les o  
how students develop and learn; 
de onstrates understandin  o  
social and economic diversity of 
learners 
 

Uses practical and theoretical 
nowled e o  eda o y to 

desi n and ada t a ran e o  
teachin  learnin  and classroo  

ana e ent strate ies rele ant 
to student sta es o  learnin  
de onstrates nowled e and 
understandin  o  students  

ac round  their s ills  interests 
and prior achievements in a 

e i le and res onsi e anner 
to eet the students  learnin  
needs  is a le to acilitate teachin  
and learnin  or ulti rade 
classrooms

Is able to apply and use 
nowled e o  curriculu  

content and eda o y to lan 
eanin ul  en a in  learnin  

experiences appropriate 
to student level; knows the 
curriculum required for student 
mastery of content of the 
levels that precede and follow 
the current level; has a deep 

nowled e o  the content and 
its interrelatedness within and 
across the disciplines

Demonstrates a deep 
nowled e and understandin  

o  the su ect atter that 
creates and supports the best 
possible opportunities for 
students to learn

e onstrates dee  nowled e 
and understandin  o  the 
underlyin  rinci les o  how 
students develop and learn; 
de onstrates understandin  
of social and economic diversity 
o  learners and in uences 
collea ues and learners to do 
the same

s sufficiently in or ed and has 
the rele ant e erience to i e 
advice on the development and 
diverse needs of students

Standards

Initial Proficient Distinguished

Level Descriptors
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PK5 
 
 
 
 
 
 
 
 

PK6 
 
 
 
 
 
 
 
 
 
 
 
 
 

PK7 
 
 
 
 
 
 
 
 
 
 

 
 
PK8

 
 
 
 
 
 
PK9

nowled e o  the 
teachin  ractice 
 
 
 
 
 
 
 

nowled e o  
lannin  s ills

 
 
 
 
 
 
 
 
 
 
 
 
 

nowled e o  
the education
related policies and 
le islation includin  
the ri hts o  children

 
 
 
 
 
 
 
 
 

nowled e o  
methods of 
communication

 
 
 
 

nowled e o  
assessment, 

onitorin  and 
evaluation of the 
learner

as road understandin  
of mainstream theories 
in or in  teachin  ractice  
some application of theories in 
practice 
 
 
 
 

Demonstrates adequate 
lannin  s ills to cater or the 

di erent learnin  a ilities  a le 
to lin  o ecti es o  lessons 
to learnin  outco es  uses 
a ro riate and aried teachin  
strate ies 
 
 
 
 
 
 
 

Demonstrates awareness of 
the country s le islati e and 
policy framework for education 
that teachers need to comply 
with ollowin  e loy ent in a 
school  res ects the ri hts o  
children 
 
 
 
 
 
 

Demonstrates adequate use 
o  nowled e o  e ecti e 
verbal, nonverbal and written 
communication techniques

 
 
 

e onstrates nowled e and 
understandin  o  e ecti e 
assessment practices to assess 
student achie e ent o  learnin  
outcomes; relies primarily 
on summative assessment 
for evaluation; may refer to 
prior instruction, but does not 
routinely make connections to 
new learnin  ro ides ade uate 
feedback to learners

eachin  ractice is in or ed y 
theories; possesses the ability 
to understand, critique and apply 
theories that inform classroom 
practice 
 
 
 
 

e onstrates ood lannin  
s ills to cater or the di erent 
learnin  needs and a ilities  
a le to lin  o ecti es o  lessons 
to learnin  outco es  uses 
a ro riate and aried teachin  
strate ies  un ac s o ecti es 
to attain  eci c  
Measurable, Appropriate (and) 

ction riented  esults
oriented  i e eci c  learnin  
outcomes; develops a Disaster 

ana e ent trate y that 
caters for both physical and 
human needs of the school

e onstrates nowled e and 
a lication o  the country s 
le islati e and olicy ra ewor  
for education that teachers 
need to co ly with ollowin  
employment in a school; works 
collaboratively with others 
includin  collea ues  arents  

uardians and co unity 
members to contribute to 
implementation of workplace 

olicies and ractices includin  
health and safety; respects and 
ad ances the ri hts o  children

e onstrates ood use 
o  nowled e o  e ecti e 
verbal, nonverbal and written 
communication techniques

 
 
 
Demonstrates comprehensive 

nowled e and understandin  o  
a ran e o  e ecti e assess ent 
practices to assess student 
achie e ent o  learnin  
outcomes; uses balanced 
assessment (i.e. formative and 
su ati e  to uide instruction  
acti ates rior nowled e and 
teaches students strate ies to 
en a e with the content  ro ides 
clear and constructive feedback to 
learners

Uses theories and current 
research to inform practices; 
thinks systematically about 
practices; possesses the ability 
to learn from experience; 
is involved as a member of 
learnin  co unities  see s 
professional development 
opportunities to enhance skills 
and practices

Demonstrates creativity in 
relatin  lesson o ecti es to 

roader educational oals  
de elo s lon  and ediu
ter  lans  lannin  ta es 
co nisance o  a or e ents and 
includes these as teachin  and 
learnin  o ortunities 
 
 
 
 
 
 

e onstrates dee  nowled e 
and a lication o  the country s 
le islati e and olicy ra ewor  
for education that teachers 
need to co ly with ollowin  
employment in a school; makes 
contributions to education 
policy and practice at the 
school and in wider professional 
contexts; actively participates in 

olicy and le islati e rocesses  
includin  to ad ance the ri hts 
of children 

Demonstrates use of 
nowled e o  e ecti e 

verbal, nonverbal and written 
communication techniques 
to foster the use of inquiry, 
collaboration and supportive 
interactions

Demonstrates, models and 
ractices sel assess ent  
ro otes and encoura es 

student sel assess ent  
trans ers ownershi  o  learnin  
to students and teaches 
students to en a e with 
content  uses u to date 
in or ation relatin  to national 
testin  and e a inations to 
assist learners to improve 
their achievements; provides 
clear and constructive feedback 
to learners that encoura es 
re ecti e ractices
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PK10 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PK11 
 
 
 
 
 

nowled e o  
quality assessment, 

onitorin  
and feedback 
procedures 
 
 
 
 
 
 
 
 
 
 
 
 
 

nowled e o  
information 
and communication 
technolo y  
includin  a wide 
ran e o  new 
technolo ies

Gathers data on student 
er or ance usin  so e 

assess ent strate ies  ee s 
a record o  rou  and indi idual 
achievement; reports and 

ro ides on oin  eed ac  
of individual achievement to 
students and parents 
 
 
 
 
 
 
 
 
 
 

e onstrates an understandin  
o  technolo ical conce ts and 
e ecti ely utilises technolo ies to 
su ort teachin

eachin  ractice is in or ed 
y le to ana e and 
onitor students  learnin  

throu h continuous or ati e 
assess ent and odi cation 
o  teachin  strate ies to 
suit the needs and learnin  
abilities of students; able to use 
assess ent as a tool to uide 
and i ro e students  learnin  
provides parents and students 
with eed ac  on students  
learnin  de elo s and uts 
in place an assessment and 

onitorin  syste  to uide 
how students  er or ance will 
be assessed and monitored; 
constantly monitors and 
e aluates ro ress

e onstrates an understandin  
o  technolo ical conce ts 
and e ecti ely utilises a ran e 
o  technolo ies to su ort 
teachin  nowled e o  selectin  
a ro riate e curriculu  aterials 
and inte rate the  into lesson 

lannin  and i le entation

Gathers data on student 
er or ance usin  a ariety o  

assess ent strate ies  ee s a 
continuous and comprehensive 
record o  rou  and indi idual 
achievement; reports and 

ro ides on oin  eed ac  
of individual achievement 
to students and parents; 
re ects on trends in student 
assessment data to inform 
teachin  ractices

 
 
 
 
 
 
 
Demonstrates an 
understandin  o  technolo ical 
conce ts and e ecti ely 
utilises a ran e o  technolo ies 
to su ort their teachin  

ee s a reast o  chan es 
in technolo y as it relates to 
instructional and administrative 
functions 
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Professional skills and practices

o onwealth teachers should de elo  and u hold 
necessary skills and standards that would enable them to 
become professional and competent teachers who can 
also co unicate e ecti ely with others

he ollowin  ro essional standards should e et y 
o onwealth teachers

PSP1

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PSP2

 
 
 
 
 
 
 
 
 
 
 
 
PSP3

 
 
 
 
 
 
 
 

nowled e o  the 
context in which 
teachin  strate ies 
are developed 
 
 
 
 
 
 
 
 
 
 
 
 

nowled e 
of quality 
assessment, 

onitorin  
and feedback 
procedures

 
 
 
 
 
 
 

ecti ely re iew 
and re ect on 
teachin  and 
learnin  ractices 
 

esi ns and i le ents 
conte tually rele ant teachin  
and learnin  strate ies

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Gathers data on student 

er or ance usin  assess ent 
strate ies  ee s a record 
o  rou  and indi idual 
achievement; reports and 

ro ides on oin  eed ac  
of individual achievement to 
students and parents

 
 
 
 
 

e iews and re ects on their 
ractices  re ects their use o  

u to date su ect nowled e 
and eda o y  a es so e 
ad ust ents to enhance 
student learnin

lies e ecti e teachin  
strate ies in deli ery o  lessons  
demonstrates creativity in their 
teachin  uses a ro riate 
teachin  resources that would 

eet students  learnin  needs  
ac nowled es students  

rior nowled e o  conce ts 
learned, especially in their own 
conte ts  desi ns and teaches 

oti atin  lessons that would 
raise students  attain ent le el  
as well as ins irin  curiosity and 
satis action in learnin  a le to 
de onstrate a carin  lo in  and 

ositi e attitude in their teachin  
and learnin  ractice

ana es and onitors students  
learnin  throu h continuous 
formative assessment and 

odi cation o  teachin  
strate ies to suit the needs and 
learnin  a ilities o  students  
uses assessment as a tool to 

uide and i ro e students  
learnin  ro ides arents and 
students with feedback on 
students  learnin  de elo s  
monitors and evaluates policy 
for assessment

e ects on and re iews teachin  
practice constantly and its 
i act on students  learnin  and 
achie e ent le els  re ects on 
the eed ac  i en to students 
re ardin  their er or ance and 

ro ides uidance to the  on 
how they can improve in their 
learnin  and er or ance 

esi ns and i le ents 
conte tually rele ant teachin  
and learnin  antici ates and 

lans the inds o  learnin  
they will need to respond to a 
variety of educational contexts; 
promotes and leads the 
development of contextually 
rele ant  inclusi e teachin  
strate ies

 
 
 
 
 
 
 
Gathers data on student 

er or ance usin  a ariety o  
assess ent strate ies  ee s a 
co rehensi e record o  rou  
and individual achievement; 
re orts and ro ides on oin  
feedback of individual 
achievement to students and 
parents; uses trends in student 
achievement data to inform 
teachin  ractices

 
 

e iews and re ects on their 
practices and take responsibility 
or identi yin  and eetin  their 

de elo in  ro essional needs  
re ects their use o  u to
date su ect nowled e and 

eda o y  a es necessary 
ad ust ents to enhance 
student learnin

Standards

Initial Proficient Distinguished

Level Descriptors
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PSP4

 
 
 
 
 
 
 
 
 
 
 
PSP5

 
 
 
 
 
 
 
PSP6

 
 
 
 
 
 
 
 

A safe and 
su orti e learnin  
environment 
 
 
 
 
 
 
 
 

Team spirit and 
collaboration

 
 
 
 
 
 

o unicate 
professionally

reates and aintains a 
sa e  and su orti e learnin  
environment where students 
are treated with courtesy, 
res ect  inte rity  ustice  
e athy and di nity 
 
 
 
 
 

Demonstrates commitment 
to colla oration  co o eration 
and colle iality  wor s as a 
tea  e er and identi es 
o ortunities or wor in  with 
collea ues  and sharin  the 
de elo ent o  e ecti e ractice 
with them

o unicates in the lan ua e 
o  education usin  recise 
lan ua e and a ro riate 
oral and written expressions; 
co unicates e ecti ely 
with students, parents and the 
co unity  de onstrates  
literacy for the betterment of 
students  learnin

sta lishes a eanin ul  
sa e and su orti e learnin  
environment for students 
accordin  to their needs 
and abilities and in their 
own contexts; provides an 
en iron ent that sa e uards 
students from any forms of 
abuse

 
 
 

cti ely en a es in learnin  with 
collea ues in a way that odels 
colla oration and colle iality to 
improve practice

 
 
 
 

o unicates learnin  content 
in the lan ua e o  education 
usin  recise lan ua e and 
appropriate oral and written 
expressions in ways that lead 
to the inte ration o  learnin  
and reveal the relevance and 
educational alue o  the su ect  
esta lishes ro er two way 
communication processes in the 
school and with stakeholders; 
co unicates e ecti ely 
with students, parents and the 
co unity   literate or the 

etter ent o  students  learnin

reates and aintains a 
sa e and su orti e learnin  
environment that is conducive 
to teachin  and learnin  and 

ro otes res onsi ility a on  
learners for themselves, 
others and the environment; 
ne otiates with students 
their learnin  en iron ent  

uides collea ues to create 
sa e and su orti e learnin  
environments

ontri utes to the ro essional 
de elo ent o  collea ues 
throu h coachin  and 

entorin  de onstratin  
e ecti e ractice  and ro idin  
advice and feedback

 
 

a es and stren thens 
connections between home 
and school throu h e ecti e 
communication with families 
and other members of the 
community; communicates 
in a variety of ways that 
demonstrate a sensitivity to 
cultural  lin uistic  ender and 
social di erences  osters 
e ecti e co unication 
a on  teachers and the 
administration
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Professional	ethics,	values	and	attributes

o onwealth teachers ha e the res onsi ility to 
ha e sound nowled e o  and to u hold and odel  the 
standards of professional ethics, values and attributes 
associated with teachin  o onwealth teachers 
should demonstrate positive values, attitudes and 
behaviour and be responsible for and aware of their 
professional duties and the statutory framework within 
which they function. Teachers are also responsible 
or aintainin  the di nity o  learners  collea ues  

ad inistrators  arents and the lar er co unity  they 
should show empathy for learners, respect for other 

eo le s nor s  alues and o inions  and now how to 
identi y and su ort children and youn  eo le whose 

ro ress  de elo ent or well ein  is a ected y 
chan es or difficulties in their ersonal circu stances

he ollowin  ro essional standards should e et y 
o onwealth teachers

PEVA1

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PEVA2

 

 
 
 

Respect for 
learners  ri hts and 
di nity 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
Role model to 
learners

Demonstrates respect for 
hu an ri hts  includin  the 
ri hts o  the child  and di nity 
without re udice to indi idual 
or cultural di erences  includin  
the ri ht to ri acy and 
con dentiality  res ects the 
values, customs and norms of 
the community; understands 
and utilises alternative forms 
of discipline; maintains 
a ro riate con dentiality on 
learner matters and data

 
 
 
 
 
 
 
 
 
 
 
 
 
Demonstrates the kind of 
behaviour, character and virtues 
e ected o  learners  has hi h 
sel estee  honest in dealin  
with students  collea ues and 
the co unity  law a idin  
tolerates di erences in reli ion  
ethnicity, etc.; is open minded; 
acts upon advice, and is open to 
coachin  and entorin  

lies e ecti e teachin  
Demonstrates respect for 
learners  ri hts and di nity 
without re udice to indi idual 
or cultural di erences  
includin  the ri ht to ri acy 
and con dentiality  shuns all 
or s o  a use includin  those 

related to office  res ects the 
values, customs and norms of 
the community; demonstrates 
appreciation of the basic worth 
of each individual and cultural 

rou  aintains and ad ocates 
a ro riate con dentiality 
on learner matters and data; 
promotes human treatment 
of learners; knows and uses 
alternative forms of discipline

 
 
 
 
 
 
 
Demonstrates the behaviour, 
character and virtues expected 
of learners; accepts other 
responsibilities outside of 
their desi nated roles  alues 
constructive criticism

odels res ect or learners  
ri hts and di nity without 

re udice to indi idual or cultural 
di erences  includin  the ri ht 
to ri acy and con dentiality  
shuns all forms of abuse 
includin  those related to 
office  encoura es collea ues 
to respect the values, customs 
and norms of the community; 
de onstrates and encoura es 
appreciation of the basic worth 
of each individual and cultural 

rou  understands alternati e 
forms of discipline and is 
able to monitor and support 
these; maintains, advocates 
and ensures appropriate 
con dentiality on learner 
matters and data; promotes 
humane treatment of learners 
and wor s as an uards 
a ainst all or s o  child la our 
and maltreatment within the 
education or anisation or in 
society

Demonstrates the behaviour, 
character and virtues they 
expect of learners and 
collea ues  acce ts other 
responsibilities outside of 
their desi nated roles  alues 
constructive criticism 
 
 

Standards

Initial Proficient Distinguished

Level Descriptors
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PEVA3

 
 
 
 
 
 
 
 
 
 
 
 
 
PEVA4

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

Treat parents and 
uardians with 

utmost respect 
and courtesy 
 
 
 
 
 
 
 
 
 

Respect 
contract(s) duly 
entered into with 
employer and 
other parties

Works actively to involve 
arents in their child s acade ic 

activities and performance, 
and communicates clearly with 
them; demonstrates respect 
and courtesy towards parents 
and uardians 
 
 
 
 
 
 

Keeps to the contractual 
a ree ents with the e loyer

Interacts with parents and 
uardians in a ro essional 

manner that is fair and equitable; 
re orts e ecti ely to arents and 
care i ers a out student learnin  
demonstrates and promotes 
respect and courtesy towards 

arents and uardians

 
 
 
 
 
 
Keeps to the contractual 
a ree ents with the e loyer 
and supports others to do the 
same

o unicates e ecti ely 
with arents and uardians  
con eyin  ti ely and rele ant 
information about attainment, 
o ecti es  ro ress and 
well ein  de onstrates the 
i ortance o  in ol in  arents 
and care i ers in the educati e 
process; demonstrates, 
promotes and ensures respect 
and courtesy towards parents 
and uardians  onitors 
and facilitates appropriate 
behaviour of other teachers

ecti ely ana es collecti e 
ar ainin  and other 

contractual a ree ents related 
to the school
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Professional	leadership,	community	and	
relationships

Leaders are developed to work collaboratively with 
collea ues  co unities and sta eholders to create 
conduci e learnin  en iron ents and to ro ide e ecti e 
communication. They participate with stakeholders to 

train teachers to i ro e the e ecti eness and efficiency 
o  their teachin  and learnin

he ollowin  ro essional standards should e et y 
o onwealth teachers

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

n a e in 
ro otin  uality 

teachin  and 
learnin  
 
 
 
 
 
 
 
 
 
 
 
 

 
o itted 

to a vision for 
their students, 
collea ues and 
communities and 

layin  an acti e 
role in ro otin  a 
distinctive school 
culture and or 
ethos

 
Preserve and 
promote local and 
national culture 
 

Participates in continued, 
hi h uality ro essional 
development; provides 
opportunities for the 
development of quality 
relationships between students, 
collea ues  the school and 
wider community; ensures 
the rele ance o  the teachin  
with re ard to the curriculu  
includin  or learners with 
special needs

 
 
 
 
 
 
Demonstrates commitment 
to the vision of the school 
or students  collea ues and 

communities

 
 
 
 
 
 
 
Demonstrates commitment 
to reser in  and ro otin  
the country s local and national 
history, environment and 

eo le  articularly indi enous 
peoples and cultures

Participates in continued, 
hi h uality ro essional 
development; advises and 
assists collea ues to desi n and 
i le ent hi h uality teachin  
and learnin  ro ra es  
provides opportunities for 
the development of quality 
relationships between students, 
collea ues  the school and wider 
community

 
 
 
 
 
 
 
Assists in the development of 
a clear vision of a desired future 
state for the school and makes 
input into how the initiatives 
will contri ute to achie in  the 
schools vision

 
 
 
 
 
Demonstrates commitment 
to reser in  and ro otin  
the country s local and national 
history, environment and people, 

articularly indi enous eo les 
and cultures; understands 
how to use this nowled e in 
the conte t o  their teachin  
ensures that the school 
schedules cultural days and 
cultural acti ities are inte rated 
into the ro ra e 

as a record o  outstandin  
teachin  and co it ent 
to enhancin  the uality 
o  teachin  and learnin  
articulates a vision of education 
to their students, peers, the 
profession and the wider 
community; takes a leadership 
role in enhancin  teacher 

nowled e and understandin  
about the school and wider 
co unity  ul ls an acti e 
role in de elo in  a conduci e 
school culture and ethos; 
u holds and encoura es 
fellow teachers to meet the 
requirements of professional 
standards

Works in collaboration with 
collea ues y artici atin  

entorin  and uidin  
collea ues as they i le ent 
the initiatives and communicate 
the school s ision with arents 
and the community to share 
how school wide initiati es will 
actively support an improved 
learnin  en iron ent or 
students

Demonstrates commitment 
to reser in  and ro otin  
the country s local and national 
history, environment and 

eo le  articularly indi enous 
peoples and cultures; 
understands how to use this 
and how to support others 
to use this nowled e in the 
conte t o  their teachin

Standards

Initial Proficient Distinguished

Level Descriptors
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Partnerships 
between the 
community and 
stakeholders

 
 
 
 
 
 
 

urturin  
entorin  and 

coachin

 
 
 
 

utstandin  
interpersonal 
skills to empower 
collea ues and 
communities

 
 
 
Apply critical 
analysis and 
problem 
sol in  s ills 
to educational 
matters

 
 
 
 

reate conduci e 
learnin  
environment 
throu h the 
incorporation of 
new technolo ies

Works in partnership with 
collea ues  a ilies  other 
professionals, institutions, 
NGOs and the wider 
community 
 
 
 
 
 

Acts upon advice and feedback 
and is o en to coachin  and 

entorin  contri utes to 
de elo in  and or enhancin  
the professional expertise and 
practice of other teachers

 
Possesses the analytical, 
inter ersonal and or anisational 
skills necessary to empower 
collea ues and co unities

 
 
 
 

elects and uses teachin  
strate ies  includin  ro le  
sol in  critical analysis and 
creati e thin in

 
 
 
 
 
 

tilises new technolo ies in 
lessons  wor s with collea ues 
to i le ent new technolo ies

Promotes trust and 
understandin  and uilds 

artnershi s with all se ents 
of the school community; 
conducts re ular uarterly 
where ossi le  eetin s with 
school communities

 
 
 
 

oaches and entors teachers  
contri utes to de elo in  the 
professional expertise and practice 
of other teachers

 
 
 
Have the commitment, 
enthusiasm and interpersonal 
skills to assume a professional 
role within schools and their 
broader communities

 
 
 

elects and uses teachin  
strate ies  includin  ro le  
sol in  critical analysis  creati e 
thin in  and resources to 
en a e students and su ort 
their achie e ent o  learnin  

oals

 
 
 
denti es and utilises new 

technolo ies in lessons  wor s 
with collea ues  co unities 
and stakeholders to implement 
new technolo ies

Establishes respectful and 
productive relationships 
and de elo s co o erati e 
partnerships with diverse 
families, educators and others 
in the community in support 
o  student learnin  and 
well ein  onitors success 
of partnerships and takes 
corrective actions where 
needed

Develops and supports 
entorin  ro ra es or 

new  returnin  and re ser ice 
teachers and those needin  
professional support; develops 
the professional expertise and 
practice of other teachers

Have the commitment, 
enthusiasm and interpersonal 
skills to assume a professional 
role within schools and their 
broader communities and to 
contribute to the operations 
of a school as a whole; 
res onsi ilities are dele ated

Supports teachers to select 
and use teachin  strate ies  
includin  ro le  sol in  
critical analysis  creati e thin in  
and resources to en a e 
students and support their 
achie e ent o  learnin  oals  
acilitates ro le  sol in  

eetin s with collea ues and 
communities

denti es and utilises new 
technolo ies in own lessons 
and assists others to do the 
same; initiates the use of new 
technolo ies with collea ues  
throu h the en a e ent o  
communities and stakeholders
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Professional	learning

o onwealth teachers should acti ely artici ate in 
a wide ran e o   acti ities  ursuin  o ortunities 
to row ro essionally and to enhance the teachin  
and learnin  rocess  o onwealth teachers should 
reco nise the interde endence o  teacher learnin  

and student learnin  they en a e in a continuu  o  
ro essional rowth to i ro e their ractice

he ollowin  ro essional standards should e et y 
o onwealth teachers

PL1

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PL2

 
 
 
 
 
 
 
 
 
 
 
 
 

Assess and 
identify their 
own professional 
needs for self 
development 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Participate in 
professional 
development 
opportunities

arries out sel e aluation and 
esta lishes ro essional oals 
under supervision; consults 
resources to inform their 
practice and be committed to 
i ro in  their ractice throu h 
appropriate professional 
de elo ent  includin  rele ant 

 courses

 
 
 
 
 
 
 
 
 
 
 
 
Participates in relevant 

ro essional de elo ent in
services, workshops, courses, 
and conferences that relate 
to appropriate instructional 
approaches, content, and 
learnin  theory 

Persistently and critically 
e a ines their ractice throu h 
a continuous cycle o  sel
improvement focused on how 
they learn, teach and work in 
a lo al and di ital society  
conducts action research; 
re ects on and i ro es their 
practice, and takes responsibility 
or identi yin  and eetin  their 

de elo in  ro essional needs  
and sharin  their e eriences 
with collea ues

 
 
 
 
 
 
 
 
Participates as active members 
of the professional community, 
en a in  in a wide ran e o  
re ecti e ractices

 
 
 
 
 

e onstrates a hi h de ree 
of responsibility for own 
professional development and 
the identi cation o  their own 
professional needs; awareness 
that professional development 
activities should lead to the 
improvement of learner 
achievements, especially in 

oorer and disad anta ed 
communities; provides 
mentorship to other teachers 
in their sel re ection and 
identi cation o  their urther 
professional development; 
leads professional development 
acti ities a on  the teachers  
en a es in school ased 
research to in or  teachin
learnin  and ro essional 
development

Participates as active, 
responsible members of the 
professional community, 
en a in  in a wide ran e 
o  re ecti e ractices  

ursues o ortunities to row 
professionally and establishes 
colle ial relationshi s to 
enhance the teachin  and 
learnin  rocess o  the sel es 
and their collea ues and 
encoura es and su orts 
professional development 
a on  teachers

Standards

Initial Proficient Distinguished

Level Descriptors
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PL3

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PL4

 
 
 
 
 
 
 
 
 
 
 
 
 
PL5

 
 
 
 
 
 
 
 
PL6

 
 

n a e in a 
continuum of 
professional 

rowth to i ro e 
practice

 
 
 
 
 
 
 
 
 
 
 
Incorporate 
new skills in the 
teachin  and 
learnin  rocess

 
 
 
 
 
 
 
 
 
 

e ect on the 
su ect they teach 
and how to teach 
the su ect to 
students

 
 
 
 

eco nise the 
interdependence 
o  teacher learnin  
and student 
learnin

 
 

eco nises that continuous 
ro essional rowth is an 

inte ral art o  teachin  
demonstrates a commitment 
to continued professional 

rowth y artici atin  in 
ro essional learnin  acti ities 

 
 
 
 
 
 
 
 

Incorporates new skills and 
nowled e ained throu h 

professional development into 
the learnin  en iron ent to 
enhance the quality of instruction

 
 
 
 
 
 
 
 
 

e ects on their su ects
curriculum areas and related 

eda o y to ena le the  to 
teach e ecti ely across the a e 
and a ility ran e or which they 
are trained

 
 
 

c nowled es the 
interdependence of teacher 
and learner learnin

 

eco nises that continuous 
ro essional rowth is an inte ral 
art o  teachin  reco nises 

that teachin  and ro essional 
rowth are in uenced y 

personal, social and educational 
contexts; demonstrates a 
commitment to continued 

ro essional rowth and shares 
successful areas of practice with 
collea ues

 
 
 
 
 
Takes own initiative to incorporate 
new s ills and nowled e ained 
throu h ro essional de elo ent 
into the learnin  en iron ent to 
enhance the quality of instruction

 
 
 
 
 
 
 
 
 

e elo s secure nowled e and 
understandin  o  their su ects
curriculum areas and related 

eda o y throu h re ection and 
en a e ent with u to date 
discourse to enable them to teach 
e ecti ely across the a e and 
a ility ran e or which they are 
trained

 c nowled es and 
demonstrates the 
interdependence of teacher and 
learner learnin  de onstrates 
a ility to re ect critically on 
teachin  and learnin  ractice 
to enhance teacher learnin  and 
student learnin

eco nises that continuous 
ro essional rowth is an 

inte ral art o  teachin  
reco nises that teachin  
and ro essional rowth are 
in uenced y ersonal  social 
and educational contexts; 
demonstrates a commitment 
to continued professional 

rowth  creates o ortunities 
or teachers to en a e in 
ro essional rowth  en a es 

in dialo ue on issues related to 
teachin  and learnin  shares 
successful areas of practices 
with collea ues

Takes own initiative and 
encoura es others to 
incorporate new skills and 

nowled e ained throu h 
professional development 
into the learnin  en iron ent 
to enhance the quality of 
instruction  identi es and 
initiates opportunities for new 
s ills and nowled e to e 

ained throu h ro essional 
development to enhance 

ersonal and school rowth or 
self and other teachers

Becomes more aware of 
current trends in order to 
su ort teachers to en a e 
in re ecti e ractice to ena le 
the  to teach e ecti ely 
across the a e and a ility ran e 
for which they are trained

 
 
Applies the principles of the 
interdependence of teacher 
and learner learnin  to own 

ractices and encoura e 
others to do so; understands 
the in uences that a ect 
indi idual student learnin  and 
di erentiates their instruction 
accordin ly  e lains and 
understands the link between 
the uality o  teachers  ractice 
and student learnin
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Annex 2: Instruments

Universities,	Teacher	Training	Colleges	and	Curriculum	Developers	
Instrument (UTTCD)

Self-Evaluation Activity

Please answer these preliminary questions correctly:

a  ountry in which you wor

b. Position within the institution:

c. Number of years within the institution:

Additional Information on questionnaire. 

e nitions o  nitial  ro cient or distin uished

 nitial  you ha e with li ited e erience in this re ard  ither as a newly uali ed teacher or e erienced 
teacher with limited professional development.

 ro cient  you are uali ed and a le to de onstrate these ro essional s ills and attri utes

 istin uished  you are uali ed and a le to de onstrate ad anced le els o  ro essional ethics and 
alues  leadershi  as well as own ro essional learnin

his section is to e co leted y re resentati es ro  uni ersities teachers education colle es  ean o  
education and 1 lecturer to complete)

Refer to Appendix 1 for detailed description of standards

Yes No

    a e the o onwealth ro essional standards een reco nised in your 
institution

    as your uni ersity art o  the national tea  tas ed with re iewin  the 
o onwealth ro essional standards ra ewor
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Please tick the applicable response 
for each of the questions below.

Yes, this can be 
seen in institutional 
policies

Yes, this can be 
seen in internal 
practices

There have been 
a few discussions 
without action yet

No, the standards 
have not been 
recognised

 as the institution reco nised 
the o onwealth ro essional 
Standards framework in teacher 

uali cation de elo ent

4. Are lecturers in the institution 
encoura ed to en a e ros ecti e 
educators on the o onwealth 
professional standards framework 
durin  their contact sessions

Yes No

 as your institution colla orated with other teacher education institutions to ali n 
uali cations with the o onwealth ro essional tandards ra ewor

  

Yes No

 re the e cate ories o  ro essional standards a ro riate   

 a e the lecturers in your institution reco nised the o onwealth ro essional tandards 
ra ewor  in their teacher trainin  ractices  lease ela orate

 hich o  the standards can e i ro ed  and how
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Teacher Instrument (TI)

Completed by: Teacher

Please answer these preliminary questions correctly:

a  ountry in which you teach

 y e o  school  i h ri ary o rehensi e ther s eci y

c  u er o  years teachin  in total

d  eacher le el within your school  unior enior ther s eci y

Additional Information on questionnaire. 

e nitions o  nitial  ro cient or distin uished

• Initial  you ha e with li ited e erience in this re ard  ither as a newly uali ed teacher or 
experienced teacher with limited professional development.

• Proficient  you are uali ed and a le to de onstrate these ro essional s ills and attri utes

• Distinguished  you are uali ed and a le to de onstrate ad anced le els o  ro essional ethics and 
alues  leadershi  as well as own ro essional learnin
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Self-Evaluation Checklist

Refer to Appendix 1 for detailed description of standards

Please indicate which level descriptor you believe applies to your abilities for each standard.

DistinguishedProficientInitial

1. Professional Knowledge

   nowled e and nderstandin  o  the curriculu

   nowled e o  su ect atter

   nowled e o  the learner

   nowled e o  the teachin  and learnin  en iron ent

   nowled e o  the teachin  ractice

   nowled e o  lannin  s ills

   nowled e o  the education related olicies and le islation 

includin  the ri hts o  children

   nowled e o  ethods o  co unication

   nowled e o  assess ent onitorin  and e aluation o  

the learners

  nowled e o  uality assess ent  onitorin  and 

feedback procedures.

  nowled e o  in or ation and co unication technolo y 

 includin  a wide ran e o  new technolo ies

2. Professional Skills and Practices

  nowled e o  the conte t in which teachin  strate ies are 

developed.

  nowled e o  uality assess ent  onitorin  and 

feedback procedures.

  ecti ely re iew and re ect on teachin  and learnin  

practices.

   sa e and su orti e learnin  en iron ent

PSP5 – Team spirit and collaboration

  o unicate ro essionally

3. Professional Ethics, Values and Attributes

  es ect or learners  ri hts and di nity

PEVA2 – Role model to learners.

  reat arents and uardians wit ut ost res ect and 

courtesy.

PEVA4 – Respect contract(s) duly entered into with employer and 

other parties.
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4. Professional Leadership Community and Relationships

  n a in  in ro otin

  o itted to a ision or their students  collea ues and 

co unities and layin  an acti e role in ro otin  a 

distincti e school culture and or ethos

  reser e and ro ote local and national culture

  artnershi s etween the co unity and sta eholders

  urturin  entorin  and coachin

  utstandin  inter ersonal s ills to e ower collea ues 

and communities.

  ly critical analysis and ro le sol in  s ills to 

educational matters.

  reate conduci e learnin  en iron ent throu h the 

incor oration o  new technolo ies

5. Professional Learning

   ssess and identi y own ro essional needs or sel

development.

PL2 –  Participate in professional development opportunities.

   n a e in a continuu  o  ro essional rowth to i ro e 

practice.

   ncor orate new s ills in the teachin  and learnin  

processes.

   e ect on the su ect tau ht and how to teach the su ect 

to students.

   eco nise the interde endence o  teacher learnin  and 

student learnin

Yes/No Comment

  

a. A task team appointed by the education ministry

b. With members from other schools

c. Within your school

d. Other, please specify

6.  a e you en a ed in discussions on the 
o onwealth ro essional standards 

ra ewor  with the ollowin  rou in s
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Please provide reasons for your answer

 

Yes No

9.  Would you recommend this activity to help improve the quality of teachers in  
     your country

  

Yes No

 o you thin  the o onwealth ro essional standards ra ewor  is a lica le  
        in your country

  

Yes No

12.  Does the Professional Standards Framework provide an indication of a career pathway      
 within the education syste

  

Yes No

 id you nd the sel e aluation acti ity in uestion  to  a o e use ul   

Yes No

   ere you a le to identi y urther trainin de elo ent needs throu h this      
       e aluation

  

Yes No

  re the standards rele ant a lica le to your i ediate teachin  en iron ent   

 hat do you consider to e the characteristics o  a ro essional teacher
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Yes No

14.  In your opinion, do you think any of the professional standards listed in the PFS can be  
 i ro ed   yes  which are they and why

  

Yes No

 re the e cate ories o  ro essional standards a ro riate   

Yes No

 o you eel con dent that you can achie e ost o  the standards in the   
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Principals and HODs Validation Instrument (PHOD)

Completed by: Principal/HOD

Please answer these preliminary questions correctly:

e  hich country are you ro

 y e o  school  i h ri ary o rehensi e ther s eci y

 u er o  years teachin  in total

h  u er o  years as rinci al  at you current school s eci y

Additional Information on questionnaire. 

e nitions o  nitial  ro cient or distin uished

• Initial  you ha e with li ited e erience in this re ard  ither as a newly uali ed teacher or 
experienced teacher with limited professional development.

• Proficient  you are uali ed and a le to de onstrate these ro essional s ills and attri utes

• Distinguished  you are uali ed and a le to de onstrate ad anced le els o  ro essional ethics and 
alues  leadershi  as well as own ro essional learnin
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Refer to Appendix 1 for detailed description of standards

Please indicate which level descriptor you believe applies to your abilities for each standard.

DistinguishedProficientInitial

1. Professional Knowledge

   nowled e and nderstandin  o  the curriculu

   nowled e o  su ect atter

   nowled e o  the learner

   nowled e o  the teachin  and learnin  en iron ent

   nowled e o  the teachin  ractice

   nowled e o  lannin  s ills

   nowled e o  the education related olicies and le islation 

includin  the ri hts o  children

   nowled e o  ethods o  co unication

   nowled e o  assess ent onitorin  and e aluation o  

the learners

  nowled e o  uality assess ent  onitorin  and 

feedback procedures.

  nowled e o  in or ation and co unication technolo y 

 includin  a wide ran e o  new technolo ies

2. Professional Skills and Practices

  nowled e o  the conte t in which teachin  strate ies are 

developed.

  nowled e o  uality assess ent  onitorin  and 

feedback procedures.

  ecti ely re iew and re ect on teachin  and learnin  

practices.

   sa e and su orti e learnin  en iron ent

PSP5 – Team spirit and collaboration

  o unicate ro essionally

3. Professional Ethics, Values and Attributes

  es ect or learners  ri hts and di nity

PEVA2 – Role model to learners.

  reat arents and uardians wit ut ost res ect and 

courtesy.

PEVA4 – Respect contract(s) duly entered into with employer and 

other parties.
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4. Professional Leadership Community and Relationships

  n a in  in ro otin

  o itted to a ision or their students  collea ues and 

co unities and layin  an acti e role in ro otin  a 

distincti e school culture and or ethos

  reser e and ro ote local and national culture

  artnershi s etween the co unity and sta eholders

  urturin  entorin  and coachin

  utstandin  inter ersonal s ills to e ower collea ues 

and communities.

  ly critical analysis and ro le sol in  s ills to 

educational matters.

  reate conduci e learnin  en iron ent throu h the 

incor oration o  new technolo ies

5. Professional Learning

   ssess and identi y own ro essional needs or sel

development.

PL2 –  Participate in professional development opportunities.

   n a e in a continuu  o  ro essional rowth to i ro e 

practice.

   ncor orate new s ills in the teachin  and learnin  

processes.

   e ect on the su ect tau ht and how to teach the su ect 

to students.

   eco nise the interde endence o  teacher learnin  and 

student learnin

Yes/No Comment

  

a. A task team appointed by the education ministry

b. With members from other schools

c. Within your school

d. Other, please specify

6.  a e you en a ed in discussions on the 
o onwealth ro essional standards 

ra ewor  with the ollowin  rou in s
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Yes No

9.  Would you recommend this activity to help improve the quality of teachers in  
     your country

  

Yes No

 re you aware o  the o onwealth ro essional tandards ra ewor   

Yes No

  o you thin  the o onwealth ro essional tandards ra ewor  is a lica le in  
 your country

  

Yes No

 a e discussions een held with your teachers to discuss the o onwealth     
ro essional tandards ra ewor  lease ela orate

  

Yes No

 id you nd the sel e aluation acti ity in uestion  to  a o e use ul   

Yes No

   ere you a le to identi y urther trainin de elo ent needs throu h this      
       e aluation

  

  yes  how were you in or ed a out the o onwealth ro essional tandards ra ewor
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Yes No

 s sta  er or ance at your school e aluated on the asis o  the standards   yes  
please describe how.

  

Yes No

 a e the standards een incor orated into your school s i ro e ent lans  lease 
elaborate.

  

Yes No

 as the school ana e ent ody rinci al s  colla orated with other 
sta eholders and schools to i le ent the standards  lease e lain how

  

Yes No

18. In your opinion, do you think any of the professional standards listed in the PFS can be 
i ro ed   yes  which are they  and why

  

Yes No

 re the e cate ories o  ro essional standards a ro riate   



Annex 2: Instruments  \ 69

Yes No

19. Do you think the application of the professional framework has impacted on the 
learners  er or ance in your school  ow
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Policy-makers and Ministry Instrument (PM)

Please answer these preliminary questions correctly:

a  ountry in which you wor

 osition within the inistry institution

This section is to be completed by policy makers (education ministry representatives) (PI)

Yes No

 as your inistry artici ated in the de elo ent o  the   so  lease ro ide a 
brief overview of the ministries involvement.

  

 hat strate y has een ollowed to increase awareness o  the 
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Yes No

 oes your country ha e re ulatory odies or teachers   yes  lease ro ide the 
name(s).

  

Yes No

 as this strate y een success ul   

 hat is the role o  these re ulatory odies

 o you nd the a sence or resence o  these odies use ul in your country

 o what e tent are they in ol ed in de elo in  ro essional standards
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 hat is the role o  teacher associations in the country

 hich as ects do you loo  at when you easure teacher er or ance in your country

Yes No

 a e the o onwealth ro essional standards een incor orated in national 
olicy

  

Yes No

 a e the ro essional standards in your country een re iewed in li ht o  the 
o onwealth ro essional standards ra ewor  

  

Yes No

 o you ha e a way in which you easure teacher s er or ance   yes  lease e lain   
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13. What are the minimum standards in your country for:
a. school leaders

b. experienced teachers

c. new teachers
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c. No, the 
process has not 
started.

b. The process is 
in the beginning 
stages

a. Yes, the 
process is well 
underway

Please tick the applicable response for each of the 
questions below. 

 re there rocesses in lace or onitorin  the 

i le entation o  the ra ewor  e   er or ance 

a raisal and ana e ent syste  lin ed to the 

professional standards) 

 as a inisterial ody een created or the onitorin  

o  the i le entation o  the standards  

 re there echanis s coordinatin  odies tas  tea s 

which ha e een ut in lace to wor  on i le entin  

the re iewed standards  

17. Which of these processes have been undertaken 

in i le entin  the o onwealth standards 

ra ewor  

 iscussions with roader sta eholders e  

Ministry, universities, teachers and school leaders, 

la our or anisations and ro essional odies  

 e ision o  national olicy and ado tion

ada tation o  o onwealth ro essional 

Standards framework. 

 e ision and ali n ent o  teacher uali cations  

 e elo ent o  in ser ice teacher u radin  

courses ro ra es that will address ali n ent 

to the professional standards framework. 

17.5. Other, please specify: 

18. Please add any other comments

Yes No

 id you nd the o onwealth tandards ra ewor  use ul   
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 hich o  the standards can e i ro ed  lease ro ide so e su estions

Yes No

 re the e cate ories o  ro essional standards a ro riate   
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